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	SOUTH EPHA DISTRICT MEETING MINUTES 7 November 2012

	

	1.
	WELCOME AND INTRODUCTIONS 

Marion Still, Vice-Chair of SEPHA, welcomed headteachers to the district and area meeting. 

The following  headteachers who are new in post this term were welcomed to the area:

Ryan Duff


Larchwood Primary School

Hayley Dyer


Crays Hill Primary 

Sasha Furze


The Len Wastell Infant School

Melanie Gaskin


Greensted Junior School

Jon Hann


Lubbins park Primary 

Dean Moran


St Thomas of Canterbury CE Junior School, Brentwood                                                         

Holly Obank


Mountnessing Church of England

Daren Partridge


Leigh Beck Junior School

Damian Pye


Great Berry Primary

Debbie Rogan/Erica Barnett
Briscoe Primary School and Nursery

Angela Savill


Bardfield Primary and Nursery School

Geoff Slide


St Margaret’s CE Primary, Bowers Gifford (Interim)
Sam Warner


Glebe Infant School and UHI


	

	2.
A
i)

ii)

iii)

iv)

v)

vi)

vi)

B

C

D


	WORKSHOPS

HUMAN RESOURCES UPDATE
Edwin Parsons and Steve Ball 

Staffing regulations amendment – provision of information about staff capability

Following the new Performance Management and Capability Regulations, the Government expressed its wish to stop the “re-cycling” of poor performing teachers.

To this end the School Staffing (Amendment) Regulations 2012 came into force on 1 September 2012.

These Regulations require that where a teacher applies for a teaching post in another school or Academy, the first school must, if requested by the new school/Academy, provide details of whether or not the teacher has, in the previous 2 years, been subject to the school’s capability procedures.  

Where the employee has been subject to these procedures the employer must provide written details of:

· the concerns which gave rise to the procedure being implemented

· the duration of the proceedings

· the outcome of the proceedings

The Regulations allow an Academy to request this information but do not oblige them to provide such information – although it is hoped that they will choose to do so.

The Regulations only make reference to teaching staff but there is nothing to prevent a similar process being followed for support staff.  It is worth noting however that there is no obligation on another employer to respond in respect of support staff,  and non-school employers are generally reluctant to do so.

Pre-employment Checks Guidance

The Pre-Employment Checks Guidance Document has been updated to reflect this change, including the reference request pro-forma.

Capability and References – 

This is the form of words that is now in the Pre-Employment Checks Procedure (HR)

Please provide specific verifiable comments about the applicant’s performance history, capability 

and conduct (continue on a separate sheet if necessary).  Please confirm whether or not the applicant has been subject to the employer’s capability procedures in the last 2 years – and if so please provide details of the concerns, the duration of the proceedings and the outcome.

Edwin noted that in terms of existing agreed references, this is the advice from our legal people:

The view is that you would be expected to respond to that specific request and give the information 

regarding capability in addition to and separately to the wording of the agreed reference.  What is also being suggested is that at that time HR writes to the former employee telling them that is the situation.

The wording of future Compromise Agreements is being changed to reflect this change to the staffing regulations so this should only affect historic compromise agreements. Edwin agreed that it is also possible to ask the candidate a direct question about whether they have been subject to a school’s capability procedures in the last 2 years. 

Unqualified Teachers – New Regulations for Maintained schools and Academies

The Regulations regarding the employment of Unqualified Teachers has changed for Maintained 

schools (from 1 September 2012) and for some Academies (from 27 July 2012).

Current Position
Prior to the recent changes, the position regarding the employment of unqualified teachers (also known as Instructors) in maintained schools and academies was covered by the School Staffing Regulations and was as follows.

Unqualified teachers could be employed only when, and only for so long as, no qualified teacher, or teacher on a recognised school based training course (trainee teacher), was available for appointment. 

HR recognises that despite the Regulations, some schools and academies have employed unqualified teachers on a very long term basis - usually because they were specialists in areas where no or very few qualified teachers were available.

 

The new position
The condition that an unqualified teacher may only be employed where no suitably qualified/trainee teacher is available for appointment is removed subject to the following conditions:  

All Maintained schools - these changes are effective from 1 September 2012 and are made by the Schools Staffing (England) (Amendment) Regulations 2012.

The new Regulations say that:  

“…. a person who is not a qualified teacher and who is appointed….to give instruction in any art or skill or in any subject or group of subjects, where special qualifications or experience or both are required….….may carry out specified work (teaching) if the governing body is satisfied as to his qualification or experience or both.” 

Academies which sign Funding Agreements after 27 July 2012 - these changes are incorporated into the new Funding Agreements issued after this date as follows:

Clause 18….the Academy Trust shall, in accordance with any guidance which the Secretary of State may issue on the qualifications of teaching and other staff in Academies, employ anyone it deems is suitably qualified or is otherwise eligible under a contract of employment or for services to carry out planning and preparing lessons and courses for pupils, delivering lessons to pupils, assessing the development, progress and attainment of pupils, and reporting on the development, progress and attainment of pupils.

Clause 19. Clause 18 does not apply to anyone who:

· “….is appointed as the SENCO by the Academy Trust under section 317(3A) of the Education 

· Act 1996, who must meet the requirements set out in Regulation 3 of the Education 

(Special Educational Needs Co-ordinators) (England) Regulations 2008 (SI 2008/2945); or 

· is appointed as a designated teacher for looked after children.”

Academies which signed Funding Agreements prior to 27 July 2012 - these changes DO NOT APPLY unless, and until, the Academy applies to, and is granted by, the DfE an appropriate amendment to its Funding Agreement.

For relevant employers this has the effect that:

· unqualified teachers may be appointed whenever and wherever the employer considers they 

have appropriate skills and experience for the role 

· unqualified teacher can be employed on a permanent basis

It remains open to governing bodies of schools and relevant academies to make a policy decision (which should be recorded) to seek to recruit qualified/trainee teachers wherever possible and therefore to continue to recruit unqualified teachers on a temporary basis pending the appointment of a qualified /trainee teacher.  

If this clause is inserted into the contract the employer would be able to terminate the contract if and when a qualified/trainee teacher was available for appointment.  However, such clauses are only valid if they are actively operated.  This means that in order for such a dismissal to be regarded as fair, the employer would have to evidence that they had, from the point the contract was issued, actively sought, on a regular and on-going basis to recruit a qualified/trainee teacher for the position.  The longer the unqualified teacher is employed, the more difficult it would be for the employer to demonstrate that their policy of only employing qualified/trainee teachers was valid.

 

What about existing unqualified teachers in relevant establishments?
Where an unqualified teacher is currently employed on a permanent contract there is no change.  The employee remains in post until they resign or are dismissed for some other valid reason (eg misconduct, ill health, redundancy (but see below) etc.) 

Where an unqualified teacher is currently employed on a fixed term contract in accordance with the 

old Regulations: 

· they may be moved onto a permanent contract (a new contract should be issued); or, 

· they may remain on a fixed term contract - if the employer makes a policy decision to seek 

qualified/trainee teachers.  In this case, the employer should explain (verbally and in writing) 

to the unqualified teacher that this is the Policy of the Governing Body, that they will continue to seek a qualified/trainee teacher and that if and when successful, the contract of the unqualified teacher will terminate.  NB this approach will be difficult to justify if the employer cannot evidence that they have previously been seeking a qualified/trainee teacher and/or do not continue to actively seek to recruit one.

Where an unqualified teacher was dismissed under the old Regulations, this dismissal remains valid and fair. 

Overseas Trained Teachers (4 year rule)

Schools and Academies will already be aware of the rules that specify that an overseas trained teacher may only be employed for a maximum of 4 years without gaining qualified teacher status.  The new Regulations do not change this requirement.  

NB there is still a requirement to follow a fair procedure in these cases and advice should be sought. 

Ofsted subsidiary guidance – providing information about performance management

Paragraph 9 of the subsidiary guidance document from September 2012 states: Inspectors should

 

o   Ask the headteacher about the proportion of teaching staff that has passed through to the upper pay spine

o   Compare this with the overall quality of teaching

· Find out whether there is a correlation between the two, and if there is none, find out why, taking into

account the length of time the headteacher has been in post

The headteachers discussed the need to create an anonymised performance management report for 

the inspection team and Edwin noted that it would be helpful to share a version of the  school’s PMR spreadsheet, for example, which should demonstrate rigour and link to the correlation between 

performance and pay decisions. Heads were reminded that teachers cannot currently relinquish UPS 

although this is one of the areas being reviewed in respect of School Teachers’ Pay and Conditions. 

Safer Recruitment Accreditation

Edwin confirmed that the statutory requirement to ensure that at least one person on an interview panel has safer recruitment accreditation is under review by the Government. In the meantime, it remains a requirement and the Local Authority continues to provide safer recruitment training leading to accreditation. 

It is also possible to gain accreditation online via the DfE website. http://www.education.gov.uk/childrenandyoungpeople/safeguardingchildren/b00203550/safer-recruitment-training/online

Teachers’ Industrial Action – September 2012
The NASUWT and NUT have announced that their joint membership will commence action short of strike action with effect from 26 September 2012.

This is part of their “campaign to protect pay and working conditions” – their concerns being particularly, but not exclusively, about the Government’s proposed changes to pensions and teachers’ pay and its approach to performance management and classroom observation. The Unions held a Ballot last year and this gave them the mandate to call for action over a period of time.

What is action short of strike action?

This is a form of industrial action in which employees adhere strictly to their contracts of 

employment /conditions of service and through this intend that the employer’s business will be disrupted.  

The NUT and NASUWT have developed joint “instructions’ to their members about what they 

should/must not do as part of this action and each has issued their own guidance to their 

membership in this respect.

NUT: http://www.teachers.org.uk/node/15835
NASUWT: http://www.nasuwt.org.uk/Whatsnew/NASUWTNews/NASUWTindustrialaction/ActionShortOfStrikeAction/index.htm
Employer response

The Local Government Employers (LGE) advice is as follows:

For industrial action short of a strike or ‘partial performance’ of duties an employer is entitled 

to refuse to accept the partial performance of the contract of employment offered by employees. This would mean telling employees that they should only attend work when they are prepared to work in full compliance with their contracts. Until they do so they will have no entitlement to pay.

In many cases, employees will, despite such instructions, continue to attend work and claim pay 

for the work they have carried out. It is, therefore, imperative that governing bodies make 

their non-acceptance of partial performance clear to teachers. 

Despite the legal entitlement to deduct all pay in instances of partial performance, governing bodies and local authorities may decide that it is in the interests of continuing to provide a service, in this case to continue to provide education to the students at the school, to take a different approach. 
In many instances an employer is likely to prefer to allow employees to continue to work during industrial action short of a strike, and instead make an appropriate deduction from their pay. The issue then is the assessment of an appropriate deduction.

The LA’s advice

Where one or more members of staff refuses to carry out certain duties, and claims that 

this is part of a ‘work to rule’, it will be necessary to consider whether those duties are 

genuinely outside the requirements of the contract of employment before determining 

what action to take.  Schools will make their own responses – the following comments 

are intended to guide over what could be seen as reasonable responses.

Where schools are confident that the employee is in breach of their contract by refusing to undertake certain activities, the Governing Body should write to the employee making 

it clear that they do not accept partial performance of the employment contract.

In keeping with the tenure of the LGE advice, it is not recommended in such cases that 

teachers are sent home or are regarded as working on a voluntary basis.  However the

 Governing Body should consider making an appropriate deduction from salary.

Edwin reminded headteachers to revisit the 1265 allocation of directed hours, and AGREED 

to forward the calculator to the EPHA Manager for distribution to the EPHA Executive.

Performance Management Review training delivered by the Essex Learning Partnership and HR
Mike Blant reminded headteachers that, in partnership with Essex HR, ELP is currently running twilight sessions for clusters of schools to deliver Performance Management training which tease out some of the practical issues with regard to carrying out reviews of staff performance. These sessions are intended for groups of about 25-30 reviewers. 

The training is best suited to senior managers who have responsibility for performance 

management of some staff. This training may not be relevant for experienced headteachers who have already heard HR’s presentation on Managing Performance. 
FOREST SCHOOLS
Holly Obank (Headteacher) and Lesley Bailey, Mountnessing CE Primary School
Holly and Lesley gave an excellent presentation about the benefits of being a Forest School. This initiative was introduced at Mountnessing Primary some years ago and has proved to be popular and wholly positive for the children, parents and staff at the school.
Principles of Forest School

These principles have been agreed nationally and adopted by the new Forest School Association. 

A Forest School:

· Is a long term process with frequent and regular sessions in a local natural space, but not a one-off visit;

· Takes place in a woodland or natural wooded environment to support the development of a relationship between the learner and the natural world;

· Aims to promote the holistic development of all those involved, fostering resilient, confident, independent and creative learners;

· Offers learners the opportunity to take supported risks appropriate to the environment and themselves;

· Is run by qualified practitioners who continuously develop their practice;

· Uses a range of learner centred processes to create a community for development and learning.

Holly and Lesley explained the structure of the Forest School and gave information about the types of activities that are included and the benefits for the children. They shared leaflets that are produced for parents and volunteers.

The Essex Forest Education Initiative (FEI) group co-ordinates, develops and promotes Forest schools in Essex. For more information visit the FEI website at www.essexfei.co.uk or email suewainman@essexfei.co.uk
Essex FEI linked to a qualified Forest school:

· Help to locate suitable woods;
· Undertake risk assessment and help with safety documentation;

· Help with any practical work needed to prepare the wood for school visits e.g. clearing unsafe trees etc

· Offer taster sessions;

· Lead regular half day sessions;

· Advise on grant applications;

· Promote training opportunities.

Other key contacts:

Essex Outdoors http://www.essexoutdoors.org/
Forest Education Initiative  http://www.foresteducation.org/
Huathe (training provider) http://www.huathe.co.uk/
Green Light Trust http://www.greenlighttrust.org/about-us/
Holly stressed that she would be very happy to invite colleagues to the school to see Forest School in action. Mountnessing CE Primary can be contacted on 01277 353160 or at admin@mountnessing.essex.sch.uk
OFSTED FRAMEWORK SEPTEMBER 2012
Alison Gold, Quadrant Commissioner,  and Alison Blant, Headteacher at Pitsea Juniors 

Alison Gold gave information about the new framework, whilst Alison Blant shared her experience of a recent inspection and gave colleagues some useful tips for success.

· From September 2012 only a good standard of education will be good enough

· In the framework an ‘acceptable’ standard of education is defined as a ‘good’ standard of education

· Any school that is judged as less than good (grade 2) will need to improve rapidly

· The satisfactory grade is replaced by ‘requires improvement’ (grade 3) and will challenge the schools to improve rapidly

· The current ‘notice to improve’ judgement will be replaced with ‘serious weaknesses’

· In a school judged to have ‘serious weaknesses’, the leaders, managers and governors are judged to be capable of securing improvement (leadership and management grade 3 or above)

· Schools which are inadequate overall and which have inadequate leadership and management (grade 4) will be deemed to require ‘special measures’

Overall effectiveness
· If any one of the four key judgements is inadequate (grade 4) it is likely that overall effectiveness will be inadequate

· If any one of the four key judgements is ‘requires improvement’ (grade 3) and the others are the same or above this, overall effectiveness will be ‘requires improvement’

· It is expected that ‘outstanding’ (grade 1) schools will have outstanding teaching

· Achievement is also likely to be outstanding, but exceptionally may be good and rapidly improving

· Overall effectiveness has an increased focus on literacy

· Outstanding grade descriptor: “there is excellent practice which ensures that all pupils have high levels of literacy appropriate to their age”
· Good grade descriptor: “pupils’ progress is not held back by an inability to read accurately and fluently. Those pupils who have fallen behind are being helped to make rapid progress in their reading”
· Where pupils’ progress in literacy is inadequate, the school is likely to be inadequate

Leadership and Management

The leadership and management judgement has an increased focus on the management of performance to improve teaching and learning

· Good grade descriptor: “teaching is good and/or improving strongly as a result of
· accurate monitoring
· effective performance management and professional development
· which are closely matched to the needs of the school and staff”
The leadership and management judgement has an increased focus on governance, in particular:

· Holding senior leaders to account for all aspects of the school’s performance including performance management and rewarding the best staff

· Ensuring the effective and efficient management of financial resources such as the pupil premium funding, leading to the effective deployment of staff and resources

How often will schools be inspected?
· Outstanding schools are exempt from routine inspection unless concerns are identified through risk assessment or otherwise

· For schools judged as good or outstanding, the risk assessment process begins in the third school year after the most recent section 5 inspection, and is conducted annually thereafter

· Good schools will be re-inspected within five school years from the end of the school year in which the last inspection took place.
· Weaker schools will be inspected more frequently than good schools so that Ofsted resources are targeted towards helping all schools to become at least good

· A school that ‘requires improvement’ will be monitored under section 8 and will be re-inspected within a maximum period of two years

· Times of school’s re-inspections will reflect school’s circumstances and this will be informed by what inspectors find at any monitoring visits

The inspection process

· Schools will receive notice of their inspection at, or after, midday on the working day before the start of the inspection

· This notice will be given by the lead inspector, who will telephone the school using a script

· There will be no pre-inspection briefing

· The lead inspector will draw preparatory information from:

· previous inspection report

· monitoring letters

· RAISEonline 

· any qualifying complaints

· the school’s website 

· Parent View

See page 7 of the Ofsted inspection handbook for details of what the school needs to have available at the beginning of an inspection. This includes:

· if available, a summary of the school’s self-evaluation (if not already shared with the lead inspector)

· the current school improvement plan 

· school timetable information, staff list and times for the school day 

· any information about pre-planned interruptions to normal school routines during the inspection 

· the single central record, which summarises the checks and vetting of all staff working with pupils 

· all logs that record exclusions, pupils taken off roll, incidents of poor behaviour, racist incidents and incidents of bullying, including homophobic bullying 

· details about the school’s use of alternative provision 

· up-to-date attendance information 

· records of the monitoring of the quality of teaching 

· information about the school’s performance management arrangements, including the most recent performance management outcomes and their relationship to salary progression; inspectors should make it clear that this must be provided in an anonymised format 

· documented evidence of the work of governors and their impact 

· reports of any external evaluation of the school. 

After the initial call the inspection service provider will email a letter to the school that must be used to notify parents about the inspection. The letter will include details about how to access Parent View and to contact the inspection team

Schools will also be asked to use all other means such as email or text alerts to contact parents about the inspection and to remind them to complete the Parent View

During inspection
An increased focus on the learning and progress of:

· Different groups of pupils currently on roll including:

· Disabled

· Special educational needs

· Pupils supported through the pupil premium

· Pupils who attend alternative off-site provision

· The lowest attaining pupils, having regard for their age, starting points and cognitive ability
· Inspectors must not expect teaching staff to teach in any specific way or follow a prescribed methodology

· There are many different teaching styles and inspectors will not make judgements about one ‘right’ way

· Inspectors will expect to see children who are fully engaged in their learning and making good or outstanding progress

· Direct observation must be supplemented with a range of other evidence to enable the evaluation of the impact that teaching has had on pupils learning over time

· Inspectors should consider the extent to which the ‘Teachers’ Standards’ are being met

· Inspectors must evaluate the use that is made of teaching assistants and other adults

There will be an increased emphasis on the management of performance.
Inspectors will evaluate the extent to which:

· Performance management and other strategies are used to improve teaching

· Underperformance is tackled

· Professional development is based on the identified needs of staff

· Performance management, appraisal and salary progression are linked

There is an increased focus on governance. Evidence will be collected on the impact of governance from a range of sources including discussions with staff
Inspectors will consider how well governors:

· hold the headteacher and other senior leaders to account for achievement, behaviour and safety of all pupils, particularly those who are disadvantaged

· use the pupil premium funding and other resources to overcome barriers to learning, including reading, writing and maths

· Use performance management, including the headteacher, to “lever up quality”

· Understand the strengths and weaknesses of the school, including the quality of teaching, and the underlying data

· Make strategic decisions about the development and improvement of the school particularly whether they are supporting or hindering school improvement

· Meet statutory duties including those with respect to promoting equalities and ensuring pupils’ safety

The new style inspection report:

· is brief, intended to convey the key findings to parents succinctly and accessibly

· summarises the main findings on the front page

· contains no letter for pupils

· is written using bullet points

· if a school requires improvement will state clearly why it is not yet good and provide clear ways to help it to become good

· Includes the previous inspection grade

How inspections will bring about improvement 
During inspections, inspectors will:

· focus throughout on what the school needs to do to improve

· continue to engage in professional dialogue with the headteacher to help them understand the judgements and how teaching may be improved

Key documents:
· Inspection framework

· Inspection handbook (including the evaluation descriptors)

· Subsidiary guidance

· Getting to Good

· Monitoring visits and support for schools that require improvement in order to become good or outstanding
Also of interest: the Sutton Trust report on the Pupil Premium grant expenditure
Alison Blant shared a number of documents and audit tools that she had used to help her explain pupil progress and achievement during inspection. This included a reading survey that she had carried out prior to the inspection, which helped demonstrate the strong focus on reading at her school. She also shared a pupil progress rationale, which explained the individual circumstances of pupils who had not made expected improvement.
SMSC IN OFSTED INSPECTIONS 

Robin Taverner led a workshop on the inspection of spiritual, moral, social and cultural development in a school.
In judging the overall effectiveness of schools, inspectors must take into account:

· the achievement of pupils in the school

· the quality of teaching in the school 

· the behaviour and safety of pupils at the school

· the quality of leadership and management of the school. 

PLUS

· how well the school promotes all pupils’ spiritual, moral, social and cultural development 

Overall effectiveness is likely to be inadequate if any of the following apply.

· Achievement is inadequate.

· The quality of teaching is inadequate.

· Behaviour and safety are inadequate.

· Leadership and management are inadequate.

· There are serious weaknesses in the school’s promotion of pupils’ spiritual, moral, social and cultural development 

Spiritual development

This is the most difficult area to define. Here are some starting points. 

1. Definitions must be acceptable to people of faith, no faith and different faiths. 

2. ‘Spiritual’ is not synonymous with ‘religious’; all areas of the curriculum may contribute to pupils’ spiritual development.’

3. Spiritual development is about how individuals acquire personal beliefs and values, determine whether life has a purpose, and behave as a result. It is about how pupils address ‘questions which are at the heart and root of existence’.

4. Beliefs – the development of personal beliefs including religious beliefs; an appreciation that people have individual and shared beliefs on which they base their lives; a developing understanding of how beliefs contribute to personal identity;

5. A sense of awe, wonder and mystery – being inspired by the natural world, mystery or human achievement.

6. Creativity – expressing innermost thoughts and feelings through, for example, art, music, literature and crafts; exercising the imagination, inspiration, intuition and insight; and

7. Feelings and emotions – the sense of being moved by beauty or kindness; hurt by injustice or aggression; a growing awareness of when to it is important to control emotions and feelings, and how to learn to use such feelings as a source of growth.’

8. Self-knowledge – an awareness of oneself in terms of thoughts, feelings, emotions, responsibilities and experiences; a growing understanding and acceptance of individual identity; an ability to build up relationships with others;
How does your school encourage spiritual development?

Does your school?

• give pupils the opportunity to explore values and beliefs, including religious beliefs, and the way in which they affect peoples’ lives?

• encourage pupils to reflect and learn from reflection

• give pupils the opportunity to understand human feelings and emotions, the way they affect people and how an understanding of them can be helpful

• developing a climate or ethos within which all pupils can grow and flourish, respect others and be respected

• promote teaching styles which:

− value pupils’ questions and give them space for their own thoughts, ideas and concerns

− enable pupils to make connections between aspects of their learning

− encourage pupils to relate their learning to a wider frame of reference – for example, asking ‘why?’, ‘how?’ and ‘where?’ as well as ‘what?’

Are your pupils developing the following spiritual characteristics?

· • an awareness and understanding of their own and others’ beliefs

· • a respect for themselves and for others

· • a sense of empathy with others, concern and compassion

· • an increasing ability to reflect and learn from this reflection

· • an ability to show courage and persistence in defence of their aims, values, principles and beliefs

· • a readiness to challenge all that would constrain the human spirit: for example, poverty of aspiration, lack of self-confidence and belief, moral neutrality or indifference, force, fanaticism, aggression, greed, injustice, narrowness of vision, self-interest, sexism, racism and other forms of discrimination

· • an appreciation of the intangible – for example, beauty, truth, love, goodness, order – as well as for mystery,

· • a respect for insight as well as for knowledge and reason

· • an expressive and/or creative impulse

· • an understanding of feelings and emotions, and their likely impact.

Cultural development 

· Cultural development is about pupils’ understanding their own culture and other cultures in their town, region and in the country as a whole.

· It is about understanding cultures represented in Europe and elsewhere in the world. 

· Promoting pupils’ cultural development is intimately linked with schools’ attempts to value cultural diversity and prevent racism.

· It is also about culture in the sense of appreciating and experiencing art, drama, theatre, music

Does your school:

· provide opportunities for pupils to explore their own and other’s cultural  values and traditions? 

· address discrimination on the grounds of race, religion, gender, sexual orientation, age and other criteria and promote racial and other forms of equality 

·  recognise and nurture particular gifts and talents providing opportunities for pupils to participate in literature, drama, music, art, crafts and other cultural events and encouraging pupils to reflect on their significance 

· develop partnerships with outside agencies and individuals to extend pupils’ cultural awareness, for example, theatre, museum, concert and gallery visits, resident artists, foreign exchanges

· reinforce the school’s cultural values through displays, posters, exhibitions, etc 

· monitor the quality and nature of opportunities for pupil to extend their cultural development across the curriculum 

Moral development
· Moral development is about extending pupils’ knowledge and understanding of the range of accepted values in society

· developing pupils’ skills and attitudes, such as decision-making, self-control, consideration of others, having the confidence to act in accordance with one’s principles and thinking through the consequences of actions 

·  promoting, at an appropriate level, pupils’ understanding of basic moral philosophy and the skills of analysis, debate, judgement and application to contemporary issues. 

Does your school?

· provide  a clear moral code as a basis for behaviour which is promoted consistently through all aspects of the school

· promote measures to prevent discrimination on the basis of race, religion, gender, sexual orientation, age and other criteria

· give pupils opportunities across the curriculum to explore and develop moral concepts and values – for example, personal rights and responsibilities, truth, justice, equality of opportunity, right and wrong

· reward expressions of moral insights and good behaviour

· model, through the quality of relationships and interactions, the principles which they wish to promote – for example, fairness, integrity, respect for people, pupils’ welfare, respect for minority interests, resolution of conflict, keeping promises and contracts

· encourage pupils to take responsibility for their actions for example, respect for property, care of the environment, and developing codes of behaviour

· provide models of moral virtue through literature, humanities, sciences, arts, assemblies and acts of worship

· Reinforce the school’s values through images, posters, classroom displays, screensavers, exhibitions
Social development 

· Social development is about young people working effectively with each other and participating successfully in the community as a whole. 

· It is about the development of the skills and personal qualities necessary for living and working together.

·  It is about functioning effectively in a multi-racial, multicultural society. 

· It involves growth in knowledge and understanding of society including roles and responsibilities and life as a citizen.

·  It also involves the development of the interpersonal skills necessary for successful relationships.

Does your school:

· Identify key values and principles on which school and community life is based

· • foster a sense of community, with common, inclusive values which ensure that everyone, irrespective of ethnic origin, nationality, gender, ability, sexual orientation and religion can flourish 

· • encourage pupils to work co-operatively

· • encourage pupils to recognise and respect social difference and similarities

· • provide positive corporate experiences – for example, through assemblies, team activities, residential experiences, school productions 

· • help  pupils develop personal qualities which are valued in a civilised society, for example, thoughtfulness, honesty, respect for difference, moral principles, independence, interdependence, self-respect 

· • provide opportunities for engaging in the democratic process and participating in community life

· • provide  opportunities for pupils to exercise leadership and responsibility 

Suggested whole school approach to SMSC
SMSC brings 4 very different and diverse concepts together.
A possible approach to preparing for inspection would be:
1. Arrive at a definition for each concept which is acceptable to the stakeholders of the school.

2. Use the SMSC summary sheet and grid to audit your practice (available on the EPHA website http://www.essexprimaryheads.co.uk/info-and-documents/termly-meetings)
3. What are your SMSC strengths and weaknesses?

4. What sources of evidence would you direct an inspector to see which support your self evaluation judgements for SMSC.  (Inspection trails).

5. What do you need to do to improve? Action Plan accordingly

The full presentation and supporting tools can be found on the EPHA website

http://www.essexprimaryheads.co.uk/info-and-documents/termly-meetings
	

	
	
	

	3.      
 a)

b)

c)


	SEPHA MEETING

Farewell to the following Headteacher:

Vaughan Collier

               Buttsbury Juniors

Vaughan was thanked for his contribution and commitment to SEPHA and the EPHA Executive over many years. He noted that he will continuing to work with the Billericay SCITT.
The Autumn term EPHA newsletter, including dates for the 2012/13 school year, was circulated to headteachers at the meeting -these can also be found on the Newsletter page of the EPHA website www.essexprimaryheads.co.uk. 

EPHA Liaison Officer 

Reference was made to the EPHA Liaison Officer’s report circulated at the meeting, which referred to a number of committees that Mike Blant has attended on behalf of EPHA. These include:

Strategic Education Board (SEB)

The local authority in discussions with all partners continues to develop its role in the education of Essex children which centres around them having access to a ‘world-class education’, with access to good performing schools and colleges where vulnerable children are served well and can gain successful routes into training, employment and lifelong learning. Inevitably, the focus on school improvement will be on satisfactory schools as well as those in Ofsted categories. Councillor Stephen Castle believes that the education and skills agenda should be driven more by the needs of employers. 

Key messages to which the LA is minded* are: 

· to work with schools to develop a local education culture which supports schools to take decisions which are in the collective interest of pupils and the wider community

· to further develop the scrutiny role of councillors in championing and advocating on behalf of children & young people

· to keep a close eye on the sufficiency of support available for vulnerable children.

*findings of the ISOS Partnership commissioned by DfE/LGA

At the same time there is a recognition that community cohesiveness, improving outcomes for communities and the changing of cultures and perceptions will help to drive up the performance of schools.

Academy Status

Mike attended the Basildon Education Summit on Friday 5th October. Cllr Stephen Castle, Stephen Metcalf MP, John Baron MP, Cllr Tony Ball, Tim Coulson, Dave Hill and Alison Fiala were among the speakers and facilitators. 

Stephen Castle set out his stall for ‘Step change in Basildon education’ by recognising the need for all members of the community (including business, local councillors, governors, parents etc) to be working together to bring about social, economic and educational improvements. 

The table discussions gave primary headteachers and others the opportunity to explain some of the mitigating circumstances and to offer some possible solutions and ways of removing of barriers which might enable schools to focus more on teaching and learning and less on social, emotional and behavioural problems currently encountered. Issues of teacher recruitment, entry levels, parental involvement, partnership working and capacity building were also highlighted. 

Next steps:


· to consider the engagement of credible multi-academy sponsors to assist with the step change needed.

· to review current infant and junior schools and whether amalgamation would accelerate improvements.

· to work with the DfE where the Secretary of State expects schools to convert to an academy with a sponsor (in general, schools judged to be inadequate).


SEN Strategy 

A plan of action based on the SEN events held in the summer term should be produced during Autumn 2012 to be made available for perusal and comment by schools and interested parties. 

A new body has been formed - the ‘SEN Advisory Group’ due to meet on Wednesday 24th October headed up by Karen Jones – newly appointed SEN Project Manager. Mike will be attending this meeting and Julia Hunt (Headteacher at Brightlingsea Infants) for future meetings.

East of England Chairs of Headteacher Groups Network

Karen Springett and Mike Blant attend these meetings on behalf of EPHA.

The main agenda items:

· Initial Teacher Training – in particular the School Direct training opportunities; Debbie Holmes from the Teaching Agency explained the need to spread the word as to how groups of schools could be supported at a local level to train potential teachers on the job with an expectation to offer employment within that cluster: www.education.gov.uk/teachschooldirectprovider
· National College updates – Viv Keller-Garnett emphasised how Teaching School Alliances (TSAs) will be the major pillar of government policy and the conduit for the bulk of available funding for school improvement and driving up standards. TSAs will be responsible for succession planning, ITT, identifying and increasing the numbers of NLEs, LLEs, SLEs & NLGs. Funding for this group of experts is available to release capacity to work with schools below floor targets. 

Numbers though are thin on the ground. For Essex:

  2 primary TSAs

  9 primary NLEs

36 primary LLEs 



  1 primary NLG

The National Chairs of Headteacher Groups is upping its game with meetings arranged for discussions with ministers, DfE and Ofsted. 

Essex Safeguarding Children’s Board (ESCB)

The EPHA Liaison Officer attended his first meeting on this board. 

Topics included:


Multi-agency audits


Missing children


The reduction of children on CPP (headteachers at ADGs queried Social Care as 

to whether this could lead to children slipping through the net)


The new Safer Recruitment recommendations


The roll out for intensive working with Families with complex needs


The consultation on the 4 levels of need (the so-called windscreen model) 


	

	5.

	ANY OTHER BUSINESS

The following key dates were noted:

SOUTH meetings with the Local Authority officers 2012/2013 -at The Belvedere

Wednesday 27 February 2013

Thursday 13 June 2013

Headteachers’ Annual Conference 2013
Friday 15 March 2013          Stock Brook Country Club, Nr Billericay
Deputy Headteachers’ Annual Conference 2013
Friday 11 October 2013        Weston Homes Community Stadium
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