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Meeting
Summer Term 2026



Agenda
Item Timings

Director’s Welcome and update: Clare Kershaw
• Children’s Wellbeing and Schools Bill 
• Essex SEND Reform Plan/JAMs
• Key Ofsted Framework changes
• School Organisation & 10 Year Plan
• Essex Directory of School Improvement
• Summer Leadership Conference

SEMH Team: Lianne Canning/Beth Brown
• TPP Quality Assurance & Measuring Impact

Strategic update: Ofsted’s renewed inspection 
framework, lessons learned: Peter Stonier, Senior 
HMI, Ofsted

9:00 – 9:45

9:45 - 10:10

10:10 – 10:50



Children’s Wellbeing and Schools Bill: 
A Landmark Moment for Every Child in 
England
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Overview and context
At the end of April, the Children’s Wellbeing and Schools Act 2026 was passed and is now law.

Legislative Reform Overview
The Act marks a major reform to improve children's safety, wellbeing, and 
success through clearer statutory frameworks.

Addressing Fragmented Systems
The Act addresses issues caused by fragmented systems and missed early 
interventions for vulnerable children.

Collaboration Across Services
Improved outcomes rely on cohesive work between education, safeguarding, 
health, and family support services.

Schools’ Central Role
Schools play a pivotal role as trusted community institutions essential for 
successful reform implementation.
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Principles and core principles of the act

Child Protection and Support

The Act ensures every child is protected from harm and 

supported to reach their full potential.

Early Identification and Prevention

Emphasizes identifying needs early and providing 

support before issues escalate to prevent harm.

Fairness and Consistency

Ensures equal high standards for children across all 

schools and communities regardless of location.

Shared Responsibility

Promotes collaboration among education, social care, 

and family services for holistic child wellbeing.

A letter from Bridget 

Phillipson, Secretary of State 

for Education with useful links 

to policy summary notes.

https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fnews.service.education.gov.uk%2F0ABF35D3DCF966545008E9C6EAB505A6E4FCC98B44AAD3B2436CEE241AA34553%2F313A05FF6085F61083949B2C7F7AD849%2FVIB%3Fes_c%3D313A05FF6085F61083949B2C7F7AD849%26es_cl%3D9705D974431E98CB072582FE6483A4D7%26es_id%3Dph7%25C2%25A322&data=05%7C02%7CStephen.Chynoweth%40essex.gov.uk%7C73d266eb30fd4d51c3b408deaa630158%7Ca8b4324f155c4215a0f17ed8cc9a992f%7C0%7C0%7C639135539387340362%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=iGFbtq7Fd1fe%2BNbffFHpSz5UCaWUPPrczJ7zOWQbjK0%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fnews.service.education.gov.uk%2F0ABF35D3DCF966545008E9C6EAB505A6E4FCC98B44AAD3B2436CEE241AA34553%2F313A05FF6085F61083949B2C7F7AD849%2FVIB%3Fes_c%3D313A05FF6085F61083949B2C7F7AD849%26es_cl%3D9705D974431E98CB072582FE6483A4D7%26es_id%3Dph7%25C2%25A322&data=05%7C02%7CStephen.Chynoweth%40essex.gov.uk%7C73d266eb30fd4d51c3b408deaa630158%7Ca8b4324f155c4215a0f17ed8cc9a992f%7C0%7C0%7C639135539387340362%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=iGFbtq7Fd1fe%2BNbffFHpSz5UCaWUPPrczJ7zOWQbjK0%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fnews.service.education.gov.uk%2F0ABF35D3DCF966545008E9C6EAB505A6E4FCC98B44AAD3B2436CEE241AA34553%2F313A05FF6085F61083949B2C7F7AD849%2FVIB%3Fes_c%3D313A05FF6085F61083949B2C7F7AD849%26es_cl%3D9705D974431E98CB072582FE6483A4D7%26es_id%3Dph7%25C2%25A322&data=05%7C02%7CStephen.Chynoweth%40essex.gov.uk%7C73d266eb30fd4d51c3b408deaa630158%7Ca8b4324f155c4215a0f17ed8cc9a992f%7C0%7C0%7C639135539387340362%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=iGFbtq7Fd1fe%2BNbffFHpSz5UCaWUPPrczJ7zOWQbjK0%3D&reserved=0
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Key changes affecting schools

Mobile Phone Policy Enforcement

Schools must enforce mobile phone policies to 
create calm, focused classrooms and reduce 
distractions.

Multi-Academy Trust Inspections

Multi-academy trusts will undergo dedicated 
inspections to improve oversight and 
accountability.

Curriculum and Pay Standards

All schools must follow the national curriculum and 
meet minimum pay levels for fairness.

Qualified Teacher Status Requirement

New teachers in state schools must have or work 
towards Qualified Teacher Status for quality 
teaching.
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Practical support for families

Free Breakfast Clubs

Free breakfast clubs in primary schools ensure 
children start their day well-fed and ready to learn.

Extended Free School Meals

Eligibility for free school meals is extended to all 
families on Universal Credit to reduce food 
insecurity.

Uniform Cost Limits

Limits on branded school uniform items can save 
families up to £1,000 annually, easing financial 
pressure.

Supporting Family Wellbeing

These measures improve attendance, learning 
readiness, and overall wellbeing while easing cost-
of-living pressures.
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Raising standards and supporting teaching 

Clarity and Consistency

The Act provides schools clear expectations and enforces 

consistent behaviour policies to foster calm classrooms.

Reducing Inequalities

National consistency in curriculum, pay, and qualifications 

helps reduce disparities between schools and regions.

Supporting Wellbeing and Outcomes

Aligning standards with safeguarding and family support 

positions schools as key partners in children’s wellbeing.
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Strengthening child safeguarding and next steps

Single Unique Identifier

A new unique identifier ensures children remain visible to 

services despite changes in location or circumstances.

Improved Information Sharing

Enhanced data sharing and registers prevent children from 

being overlooked, especially those not in school.

Collaborative Approach

Success depends on agencies and schools working effectively 

together to safeguard and support children.

Next Steps and Guidance

Further statutory guidance will be developed as reforms come 

into force to ensure smooth implementation.



The Essex SEND Reform Plan



Reminder: Purpose and principles of SEND Reform

Building on Inclusive Practices

• The reforms recognise and build on existing strong inclusive practices in many schools 
across the country.

Addressing Resource Imbalance

• The reforms focus on understanding and fixing how schools often feel under-resourced 
for SEND provision.

Early Identification and Intervention

• Enabling earlier identification of needs aims to support more children successfully 
within mainstream schools.

Collaboration and Shared Responsibility

• Reforms emphasise collaboration, new investment, and shared leadership 
responsibility, beyond individual roles like SENCO.



The Essex SEND Reform Plan

• Essex Local Area (lead by the LA) is developing a local SEND Reform Plan in line with 
national policy (Every Child Achieving and Thriving)

• Plan sets out how we will:

• Deliver stronger inclusion

• Provide earlier, more local support

• Create a sustainable SEND system

• Builds on:

• Our Inclusion Strategy

• SEND Transformation Programme

• Existing good practice 

• Covers a 3-year roadmap (2026–2029) to align, embed and sustain reform



What the SEND Reform Plan Must Contain

• Vision & Goals
• Clear 3-year end state aligned to national reforms 

• Strategy
• Experts at Hand model
• Inclusion approach

• Workforce development

• Funding & resource strategy 

• Year 1 Delivery Plan
• Defined workstreams and milestones
• Testable and trackable delivery

• Governance
• Roles across LA, health, education

• Clear accountability and decision-making

• Monitoring & Evaluation
• Measures, data flows, impact tracking 

• Co-production
• Designed with families, schools and partners



Investment and Funding Approach
• For 26/27 Essex has been allocated

• £11m for the Experts at Hand offer (including administration)
• £21m Capital 
• Inclusive Mainstream Fund directly awarded to schools

• The plan must include a clear investment strategy setting out:
• What is being funded
• Why investment is needed
• How it supports system reform 
• Investment aligned to key reform components:

• Experts at Hand model
• Workforce development
• Local provision & sufficiency
• Data and system improvement

• Critical link to:
• Long-term DSG sustainability 
• Access to national funding / sustainability grant (90% of deficit)



Vision for SEND in Essex

Children and young people with SEND in Essex feel safe, valued and that they belong,
irrespective of background or need. Their needs are identified and assessed accurately,
in a timely way, and they are empowered to progress and live full lives.

Through inclusion, compassion and partnership, Essex maintains a consistent SEND
system where needs are met, families are heard and support is equitable and
joined-up.



Vision for SEND in Essex



What this means for children, young people and 
families…

• Every child and young person will belong in their local community, not be lost in it.

• Children, young people and families will help design services and make decisions, not
just navigate them.

• We will move from managing demand to building confidence, capability and inclusion
across the whole system.

• The SEND system will not rely on escalation or crisis to act – support is available locally,
consistently and without the need to fight.

• Success will be measured by the difference it makes to families, not by statistics and
process compliance alone.



Strategy

• The Essex SEND reform strategy is grounded in the findings of the Local Partnership Maturity Assessment, which
identifies a system that is developing. Essex benefits from a strong, shared inclusive vision, improving leadership
and governance, and high levels of engagement from schools, families and system partners. However, experience
and outcomes remain variable, driving uncertainty, escalation into statutory processes and reliance on specialist
provision.

• In response, the strategy focuses on:

• acting earlier, so needs are identified and met before escalation;

• reducing unwarranted variation, so children and families experience consistent support regardless of
location or setting;

• building confidence and capability across education, health and care, so inclusion becomes routine rather
than exceptional.

• Central to the strategy is

• Expertise at Hand, as the default route to timely, multidisciplinary support for mainstream settings

• Local sufficiency planning, strengthening high-needs capacity within mainstream provision and using
specialist and alternative provision strategically;

• Shared accountability and partnership collaboration, strengthening mature collective practice improvement.

• Delivery will be initially phased over three years, supported by strong governance, shared data, coproduction and
continuous learning.



Experts at Hand



Timely, accurate 

assessment
Progress for children 

and young people
Increased local 

placements
Earlier support



Roadmap
• 2026/27 – Alignment & Coherence: building shared understanding, auditing current practice, and aligning the system to 

SEND reform principles . 

• 2027/28 – Embedding & Scaling: translating alignment into consistent delivery and scaling what works across the system 

• 2028/29 – Maturity & Sustainability: embedding reform as business-as-usual and preparing for legislative change

Workstreams:

Across all three years, activity is organised around four national building blocks:

• Strengthening inclusion across education settings

• Access to specialist support and local placements

• System leadership, partnership collaboration and co-production

• Inclusive culture and behaviours

Key activity:

• Year 1: audit, review and design – inclusion strategy refresh, ordinarily available framework review, workforce and 
sufficiency modelling, strengthened engagement and governance

• Year 2: implementation and scale – refreshed strategies embedded, Experts at Hand rolled out, local provision expanded, 
partnerships and workforce development strengthened

• Year 3: sustain and mature – continuous improvement embedded, local provision plans sustained, workforce capability 
secured, readiness for legislative change assured



Next steps

• 11th June : SEND Accountability Board sign-off 
• ICB sign-off
• 16th June : CLT Sign-off
• 19th June : Submission to DFE



Joint Assessment 
Meetings

JAMs



What is a Joint Assessment Meeting ?

One way for an EP to complete their part of a 
statutory needs assessment. It is usually used 
when there is already recent, appropriate, and 
reliable information about a CYP’s needs.

Part of the statutory Education, Health and 
Care (EHC) needs assessment process. 

The process is facilitated by an EP. 
A SEND Ops Co-ordinator may also be present-
alongside the family, school and the other 
professionals.

Purpose of JAMs
to build shared understanding of the 
child's strengths, needs, and aspirations 
through open dialogue.

Collaboration
involve collaboration among the child, 
family, school staff, and EP + AsEP to 
improve assessment quality. The AsEP
will be integral in the information 
gathering phase. 

Person-Centred Advice
to provide timely and person-centred  
record of involvement to support 
statutory assessment requirements.

Structure and Purpose



A shared understanding of  
child’s needs and aspirations 

• Agreed goals for the CYP to 
work towards 

• Clear recommendations for 
support and provision 

• Co-created to guide 
educational planning.

Expected Outcomes

Hosting

Schools are responsible for hosting JAMs.

Role of SENCos and school staff

SENCos prepare for and fully participate in the JAMs, ideally 
with the class teacher.

Collaboration and Documentation

Schools collaborate with families and professionals, providing 
documentation and supporting the CYP’s involvement.

School Roles and Responsibilities

Full guidance for your school staff and families will 
be made available before the end of term.



Key Ofsted Framework Changes



Ofsted inspection changes from September 2026
• Greater focus on pupils with barriers

o Inspectors will check whether pupils with learning or wellbeing barriers achieve well.

o Schools must show pupils know more, remember more, and produce high-quality work. 

• Comparison with ‘similar schools’

o Data will be judged against schools with similar intakes, not just national averages.

o Stronger focus on progress of disadvantaged pupils vs national peers. 

• Stronger inclusion requirements

o Schools must have a published inclusion strategy explaining use of funding.

o Inclusion bases must effectively support pupils and enable participation.

o Leaders must engage proactively with families to reduce barriers. 

• SEND and attendance considerations

o Inspectors will recognise that SEND can affect attendance levels.

o Greater emphasis on how schools improve attendance for these pupils over time. 



• Behaviour expectations with support

o Schools must show pupils with barriers are supported to meet high behaviour standards.

o Evidence of collaboration with parents and local authorities (e.g. EHCP support) to attend and 

behave well.

• Mobile phone and bullying policies

o Inspectors will review policies and communication with parents/pupils on phone use. 

• Future enrichment framework

o Inspections will link to a new enrichment framework Enrichment benchmarks - GOV.UK

o Enrichment should be purposeful and varied. 

• New safeguarding focus: allergy safety

o Schools must have a dedicated allergy policy and arrangements for medical needs.

o Recruitment records and safeguarding documentation must be accurate and up to date. 

• Early years updates

o Stronger checks on safe sleeping practices and food preparation.

o Failure here could result in an ‘urgent improvement’ judgement.

Ofsted: Key changes to 

school inspection from 

September 2026

State-funded school 

inspection toolkit

https://www.gov.uk/government/publications/the-enrichment-framework-for-schools-and-colleges/enrichment-benchmarks#a-broad-and-well-rounded-enrichment-offer
https://www.gov.uk/government/publications/the-enrichment-framework-for-schools-and-colleges/enrichment-benchmarks#a-broad-and-well-rounded-enrichment-offer
https://www.gov.uk/government/publications/the-enrichment-framework-for-schools-and-colleges/enrichment-benchmarks#a-broad-and-well-rounded-enrichment-offer
https://schoolsweek.co.uk/ofsted-the-key-changes-to-school-inspection-from-september-2026/?mc_cid=cff1f5926b&mc_eid=28d3d62999
https://schoolsweek.co.uk/ofsted-the-key-changes-to-school-inspection-from-september-2026/?mc_cid=cff1f5926b&mc_eid=28d3d62999
https://schoolsweek.co.uk/ofsted-the-key-changes-to-school-inspection-from-september-2026/?mc_cid=cff1f5926b&mc_eid=28d3d62999
https://assets.publishing.service.gov.uk/media/6a2abaf3c39255c595b50722/Schools_inspection_toolkit_for_use_from_September_2026.pdf
https://assets.publishing.service.gov.uk/media/6a2abaf3c39255c595b50722/Schools_inspection_toolkit_for_use_from_September_2026.pdf
https://assets.publishing.service.gov.uk/media/6a2abaf3c39255c595b50722/Schools_inspection_toolkit_for_use_from_September_2026.pdf
https://assets.publishing.service.gov.uk/media/6a2abaf3c39255c595b50722/Schools_inspection_toolkit_for_use_from_September_2026.pdf


Enrichment Benchmarks (DfE, 2026) 
Purpose: Framework of 8 benchmarks to help schools/colleges evaluate and improve enrichment provision

Strategically aligned
•Linked to vision, curriculum, and whole-school priorities such as – Attainment, Attendance, Behaviour, Careers 
Guidance, Curriculum, Personal Development and Wellbeing

Broad & well-rounded
•Access to varied activities: civic, arts, outdoor, sport, and life skills

Well-communicated
•Clear information; participation and achievement recognised and celebrated

Community-shaped
•Designed with input from pupils, staff, parents; includes student leadership

Accessible & inclusive
•Equitable access for all, addressing barriers (SEND, disadvantage, attendance)

Partnership-driven
•Enrichment strengthened by external partners (employers, community, cultural orgs)

Outcomes-focused
•Tracks impact on wellbeing, skills, engagement, and future progression

Continually improving
•Uses feedback and data to refine and enhance provision over time

Enrichment benchmarks - GOV.UK

https://www.gov.uk/government/publications/the-enrichment-framework-for-schools-and-colleges/enrichment-benchmarks#a-broad-and-well-rounded-enrichment-offer
https://www.gov.uk/government/publications/the-enrichment-framework-for-schools-and-colleges/enrichment-benchmarks#a-broad-and-well-rounded-enrichment-offer
https://www.gov.uk/government/publications/the-enrichment-framework-for-schools-and-colleges/enrichment-benchmarks#a-broad-and-well-rounded-enrichment-offer


School 
Organisation & 10 
Year Plan 



The Team
Head of School 

Organisation & Place 
Planning
Joe Chell

School Place Planning 
Manager

Blaise Gammie

School Organisation 
Manager

Monica Bird
Tendring

School Organisation 
Officer

Mark Pincombe
Mid-Essex and Colchester

School Organisation 
Officer

Rhona Long
South Essex

School Organisation 
Officer

John Holland (01.07.26)
West Essex

School Organisation 
Support Officer

David Mason

School Organisation 
Support Officer

Ian Bateman

School Place Planning
Officer

Yeelam Yau

School Place Planning 
Officer

Ken Donald



Some of What We Do

Expansion

New Schools

School Closure

Amalgamation

Relocation

Small Schools

Academy Conversion

Growth Funding

The Education Estate

SCAP Return

Data Products

Housing

Local Plans

Planning Applications

S106 Contributions

RAAC

Newhall Primary Academy & Nursery, Harlow



Forecast Need

• New school place forecasts are produced 
each year, updated with the latest 
demographic information.

• Pupil numbers are expected to fall over the 
next few years due to lower birth rates.

• The fall in base population will be partially 
offset by growth in demand from new 
homes.

• Because the pattern of decline and growth 
will not be evenly spread, additional places 
and new schools will be needed in some 
areas.

• Managing surplus capacity is now a key 
focus of the team.
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10 Year Plan

• The 10 Year Plan for Mainstream School 
Places is published each January on our web 
page: www.essex.gov.uk/schoolorganisation

• It is organised by ‘planning groups’ agreed 
with the DfE.

• Planning group level forecasts are provided  
for each admissions year, along with any 
projects in the pipeline.

• There’s also a section describing our 
responsibilities and approach to forecasting 
and providing school places, and the factors 
that influence this.

• Contact the team:

school.organisation@essex.gov.uk

Lakelands Primary School, ColchesterThe Beaulieu Park School, Chelmsford

http://www.essex.gov.uk/schoolorganisation
mailto:school.organisation@essex.gov.uk


Essex Directory of School Improvement











Next steps

Initial meeting of the Quality Assurance Panel
Request further examples



Summer Term Leadership Conference 
Chelmsford Race Course  29/30 June 2026

Keynotes – Monday 29th June 2026
1. Tim Coulson – National Education Policy 
2. Gary Aubin - Inclusion: Every classroom, Every colleague, Every day 

Keynotes – Tuesday 30th June 2026

1. Tim Coulson – National Education Policy 

2. Marc Rowland - Addressing educational disadvantage through social and academic inclusion



Summer Term Leadership Conference - 2026 



Summer Term Leadership Conference - 2026 



TPP Quality Assurance & 

Measuring Impact

SEMH Strategy Team
Summer 2026



Overview
• Impact and reflections of TPP so far

• What are the TPP progression stages?

• How do TPP progression stages support other agendas?

• Launch information



Trauma Perceptive 
Practice Training

• Launched in: 2020

• Train the Trainer delivery model 

Engagement to date: 

• Primary Schools: 412

• Secondary Schools: 69

• Early Years Settings: 265

• Specialist Provisions: 52

• Post-16: 4

• Out of County: 32



Trauma Perceptive 
Practice Training
The training was set out to provide a high-quality, trauma informed, 
evidence-based training package that: 

• Supports all pupil’s SEMH needs
• Low-cost training accessible to all school/settings within Essex 
• Skilling schools up in trauma-informed approaches and 

relational strategies
• Shape how the whole school/setting works
• Change everyday practices and responses within relationships, 

not just knowledge
• Align behaviour, SEND and wellbeing, instead of treating them 

separately
• Develop staff confidence and reduce reliance on individuals 

Create consistency across classrooms, phases and roles
• Supports sustainable ways of working, not quick fixes
• Makes other priorities easier to deliver (behaviour, SEND, 

attendance, wellbeing)
• Offer stability even when staff or leaders change
• Create a shared language and culture across Essex’s workforce
• Encourage peer-led support to drive school led improvements 

across the County

Compassion . Kindness . Hope . Connection . Belonging



Whole School 
High Quality 

SEMH 
Inclusive 
Practice

Creating 
emotionally 

safe 
environments

Building 
relationships as a 
protective factor  
- ‘relationships 
matter, caring 

counts’

Minimising 
Triggers & 

distress

Teaching 
regulation 

and resilience

Creating high 
structure, 

high nurture 
approaches

Designing 
policies and 

inclusive 
practice that 
don’t harm

Trauma-proofing
(Going beyond being trauma-informed)

An approach focuses on designing:

• environments, 
• systems, 
• interactions 

that reduce the likelihood of 
(re)traumatisation and support the 
wellbeing of all people (CYP and 
adults), including those who have 
experienced trauma.

Kindness Compassion

Hope

Connection

Belonging

Trauma Perceptive Practice (TPP) The Essex approach to understanding behaviour and 
supporting emotional wellbeing

Neuroscientific 
research

Evidence 
based 

research

Robust 
Psychological 

theory

Trauma 
informed 
practices



Whole School 
High Quality 

SEMH 
Inclusive 
Practice

Creating 
emotionally 

safe 
environments

Building 
relationships as a 
protective factor  
- ‘relationships 
matter, caring 

counts’

Minimising 
Triggers & 

distress

Teaching 
regulation 

and resilience

Creating high 
structure, 

high nurture 
approaches

Designing 
policies and 

inclusive 
practice that 
don’t harm

It goes one step further from trauma-informed. 
It’s about actively building protective 

structures so that everyday experiences are 
safer, calmer, and more predictable for 

everyone.

A trauma-proof environment helps CYP 
access learning, feel safe, and build trust. 
This benefits all pupils, not just those with 

known experiences of trauma.

Kindness Compassion

Hope

Connection

Belonging

Trauma Perceptive Practice (TPP) The Essex approach to understanding behaviour and 
supporting emotional wellbeing

Neuroscientific 
research

Evidence 
based 

research

Robust 
Psychological 

theory

Trauma 
informed 
practices

TPP  Relationships 
& belonging 

Inclusion
+

Engagement in 
learning

+ 
Attendance

= = 



Challenges and Learning

• Variation in the implementation and quality of 
TPP across Essex

• No quality assurance processes in place e.g. 
- quality of school/setting trainer delivery, 
- Implementation of TPP to enhance inclusive 
practice 

• Lack of Schools/settings working towards the 
TPP Best Practice status

• Risk of staff disengagement

• Becomes a tick box exercise

• Impact of the training fades 

• Culture change stalls

• We don’t award schools/settings for
their efforts and achievements in      
trauma informed practice

• Peer support between schools/settings 
still requires development



What are the TPP 
Progression Stages?



TPP Progression Stages 

Schools/settings will be able to gain a marker for the 
stage they are at on the TPP journey. This will 
acknowledge progress and enables services to 
support the school/setting more effectively. We also 
hope that it encourages better peer support between 
schools/settings. The progression stages:

• Map out the implementation of TPP in a 
progressive framework to support the 
development of sustainable inclusive practice

• Support schools/settings to demonstrate 
effective implementation of TPP within their 
whole-school/setting approach

• Enable quality assurance processes 

• Inform impact measures

• Validate the schools/settings progress

• Make a schools/settings efforts meaningful and 
impactful



TPP Progression Stages

What are the stages?

• Trauma Aware (Stage 1): At this foundational stage, schools and settings demonstrate an emerging 
commitment to trauma-informed practice

• Trauma Responsive (Stage 2): At this developing stage, schools and settings demonstrate that they 
are embracing practice and building consistency in trauma-informed practice 

• Trauma Embedding (Stage 3):  At this developing stage, schools and settings demonstrate whole-
school/setting cultural transformation and leadership in Trauma-Informed Practice

• Trauma Excelling (Stage 4): At this advanced stage, schools and settings demonstrate sustained, 
exemplary, and innovative trauma-informed practice, influencing wider networks and contributing 
to system-level improvement.



Applying for TPP Progression Stages

Self-assessment & 
gather evidence to 
support application

TPP Moderation 
Panel

Outcome

(2 years)

TPP has never been just about training. It’s a whole-school/setting 
approach. This new phase introduces an explicit and tangible 

framework providing school/setting with an improvement 
structure that strengthens culture, consistency and 

confidence across a whole system.



TPP Progression Stages Pilot

SEMH Partnership 
Provisions

• Canvey Re-Start

• Evolve

• Grow Braintree

• Grow Clacton

• The Arc

Primary

• Ghyllgrove
Primary

• Langenhoe 
Primary

• Moulsham 
Junior School

• Canvey Junior 
School

Secondary

• Basildon Lower 
Academy

• Basildon Upper 
Academy

Independent 
Specialist School

• Belsteads



Feedback from the Pilot

“Helped me to recognise how 
much we actually have in 

place to support pupils and 
how much TPP runs through 
everything we do to support 

staff, pupils and families”

“It was helpful to have the 
opportunity to identify and 
reflect on our existing good 

practice”

Was the self-assessment 
helpful and manageable tool 

for a TPP trainer and SLT team 
to have and use as a guide as 

they embark on their TPP 
journey?

How effective are the 
progression stages at 

evidencing the quality and 
impact of TPP in your 

school/setting

“I think having a progression 
stages framework is a good idea 

and having this at the start of 
your journey enables an audit and 

sort of generates your action 
plan.”



How do TPP progression stages 
support other priorities?



Inclusion & 
Ordinarily 

Available Provision

Personal 
Development and 

Wellbeing

Attendance and 
Behaviour

Curriculum and 
Teaching 

Leadership and 
Governance

Suicide Prevention

Emotionally based 
school avoidance 

Suspensions and 
Exclusions

Accessing mental 
health support

Disadvantage 
pupils

SEND Safeguarding

This single framework supports these other priorities:



Ofsted, White Paper & SEND Reform Priorities

TPP progression stages framework provides one coherent approach that enables schools to meet 
national expectations across inspection, policy and reform, and show evidence to exemplifies it.

Ofsted Schools White 
Paper

SEND 
Reforms

Direct Alignment with Ofsted (2025 Framework)

Evidences 6 core evaluation areas: 
Inclusion, Behaviour & Attendance, Personal 

Development, Curriculum, Leadership, 
Safeguarding

Strengthens inspection evidence through:
-Relational, trauma-informed behaviour approaches

-Inclusive practice for vulnerable and SEND pupils
-Whole-school culture of wellbeing and belonging

Supports the shift from compliance to 
contextual, values-driven practice

Enables Delivery of the Schools White Paper

Translates policy into day-to-day practice

Supports:
-Inclusion and strong mainstream provision

-Early identification and intervention
-Improved behaviour, attendance and wellbeing

-A skilled, reflective workforce

Illustrates schools moving from reactive 
systems to preventative, relational 

approaches

Operationalises SEND Reform (2023–2026)

Aligns with reforms moving toward:
-Earlier, inclusive, preventative support

-Reduced reliance on diagnosis and escalation

Enables:
-Consistent implementation of national standards

-Improved attendance and behaviour without 
exclusion

-Stronger family trust and system confidence



Launch event for your TPP Trainer:
Tuesday 8th September - 3:30pm-4:30pm (online)

Booking link: New TPP Quality Assurance and Impact Launch | 
Education Essex online

https://educationessex.essex.gov.uk/Event/297015
https://educationessex.essex.gov.uk/Event/297015


Additional SEMH Updates



SEMH Update Summary Further information

Mental Health Multi-Agency 
Consultations for Education 

Available in West Essex this term and then replicating across 
the county in 2026-27

Information will be shared via local 
SEND Teams and School 
Communications

DMHL Training New Essex-based training to develop the role of DMHL Currently in Pilot. 
Available from Autumn term. 

Preventing Inappropriate Use of the 
DB Code for Pupils with SEND 

New guidance, developed in collaboration with Education 
Access Team

Permanent exclusion | Essex Schools 
Infolink

Off-site directions guidance New guidance, developed in collaboration with Education 
Access Team and SEND Quadrant Teams

Currently in development.
Available on the Infolink from Autumn 
term. 

SEMH e-Learning All webinar content has now been formalised as e-learning Social, Emotional and Mental Health 
(SEMH) | Education Essex online

Let’s Talk suite of resource A reminder of what’s available:
- We Miss You
- Managing Risk
- Emotional Wellbeing and Reducing the Risk of Suicide
- Disordered Eating
- Self-harm
- Working Together
- Common Language
- Posters to display in school

Essex Let's Talk resources | Essex 
Schools Infolink

Support, Panels and Pathways 
Navigation Guide

New reference point for guidance, outreach, support and 
pathways.

SEMH services and support: SEMH 
services and support | Essex Schools 
Infolink

https://schools.essex.gov.uk/admissions-and-access-education/education-access/permanent-exclusion
https://schools.essex.gov.uk/admissions-and-access-education/education-access/permanent-exclusion
https://educationessex.essex.gov.uk/Page/35610
https://educationessex.essex.gov.uk/Page/35610
https://schools.essex.gov.uk/pupil-support-and-wellbeing/social-emotional-and-mental-health-semh/essex-lets-talk-resources
https://schools.essex.gov.uk/pupil-support-and-wellbeing/social-emotional-and-mental-health-semh/essex-lets-talk-resources
https://schools.essex.gov.uk/pupil-support-and-wellbeing/social-emotional-and-mental-health-semh/semh-services-and-support
https://schools.essex.gov.uk/pupil-support-and-wellbeing/social-emotional-and-mental-health-semh/semh-services-and-support
https://schools.essex.gov.uk/pupil-support-and-wellbeing/social-emotional-and-mental-health-semh/semh-services-and-support


Preventing Inappropriate 
Use of the DB Code for 
Pupils with SEND
New document setting out Essex’s expectations, statutory 
responsibilities and practice guidance for the suspension or 
permanent exclusion of pupils with Special Educational 
Needs and Disabilities (SEND), with a particular focus on 
preventing inappropriate use of the DB code (Persistent or 
General Disruptive Behaviour).

Developed by representatives from:
Education Access Team
SEMH Strategy Team

With contributions from:
• Education SLT 

Available here: Permanent exclusion | Essex Schools 
Infolink

To change image:
• Delete existing image and insert 

new by clicking on icon
or
• Right-click, change picture

If new picture causes placeholder 
to resize or rotate
• Click on ‘Reset’ 

under ‘Slides’ tab 
on Ribbon

To resize or reposition image 
within placeholder:
• Picture Format> Crop
• Resize using white circles at 

corners
• Move by click+hold on grey area 

of image then drag to position

https://schools.essex.gov.uk/admissions-and-access-education/education-access/permanent-exclusion
https://schools.essex.gov.uk/admissions-and-access-education/education-access/permanent-exclusion


What’s included? 

Statutory and Legal Duties. Schools must 
comply with DfE statutory guidance, the 
Children and Families Act (2014), equality 
legislation and the SEND Code of Practice. 

Essex’s Ambition. Essex aims to significantly 
reduce the use of the DB code for pupils 
with SEND, beginning with those with EHCPs. 
This aligns with TPP approaches.

Clarifying use of the DB code. The DB code 
is commonly misused and often masks 
unmet need. The document highlights 14 
other, more specific DfE codes that may 
more accurately describe incidents.

Reintegration. Reintegration must be 
thorough, relational and centred on pupil 
voice. 

Responsibilities of school staff and 
governors. Staff, leaders and governors 
should engage in reflective, evidence-based 
questioning to ensure compliance with 
statutory duties and inclusive practice. 

Alignment with TPP values and mindsets. 
Including use of logical consequences and 
highlighting additional e-Learning on ‘use of 
exclusions and suspensions as a 
consequence’.

https://educationessex.essex.gov.uk/Event/290328
https://educationessex.essex.gov.uk/Event/290328
https://educationessex.essex.gov.uk/Event/290328


Support, Panels and Pathways Navigation Guide

Principles:
CYP profile is one of dysregulated behaviour, likely associated with SEMH needs, or is at risk of 
exclusion
Behaviour analysis / assessment should be used to understand needs and inform planning
Requests for support should be mindfully chosen, ie. not scattergun requests across multiple tiers 
and/or multiple providers. 

Developed in partnership by:
- SEMH Strategy Team
- Education Access Team
Summer 2026



Navigation:

Ordinarily Available

Initiati

ng support and reflecti

on from the Inclusio

n and Psychology Team (vi

a IP in the first instance

)

Autism outreach

Autism outreach

SEMH Partnership Provision outreach

SEMH Partnership Provision outreach

SEMH Partnership Provision 
outreach

Step 1: 
Foundations

Ordinarily Available

Step 2: Outreach 
Support

https://schools.essex.gov.uk/special-educational-needs-and-disabilities-send/send-services-and-support/send-advice-and-2
https://schools.essex.gov.uk/special-educational-needs-and-disabilities-send/send-services-and-support/send-inclusion-and
https://schools.essex.gov.uk/special-educational-needs-and-disabilities-send/send-services-and-support/send-inclusion-and
https://schools.essex.gov.uk/special-educational-needs-and-disabilities-send/send-services-and-support/send-inclusion-and
https://schools.essex.gov.uk/special-educational-needs-and-disabilities-send/send-services-and-support/send-inclusion-and
https://schools.essex.gov.uk/special-educational-needs-and-disabilities-send/send-services-and-support/send-inclusion-and
https://schools.essex.gov.uk/special-educational-needs-and-disabilities-send/send-services-and-support/send-inclusion-and
https://schools.essex.gov.uk/special-educational-needs-and-disabilities-send/autism/autism-outreach-support-schools
https://schools.essex.gov.uk/special-educational-needs-and-disabilities-send/autism/autism-outreach-support-schools
https://schools.essex.gov.uk/pupil-support-and-wellbeing/social-emotional-and-mental-health-semh/semh-partnership-provisions
https://schools.essex.gov.uk/pupil-support-and-wellbeing/social-emotional-and-mental-health-semh/semh-partnership-provisions
https://schools.essex.gov.uk/pupil-support-and-wellbeing/social-emotional-and-mental-health-semh/semh-partnership-provisions


Understanding the 3 Tier Alternative Provision Model

Tier 1 – Early Intervention in Mainstream 
Tier 1 focuses on early, preventative support delivered within mainstream education. The aim is to identify needs early, stabilise concerns, 
and reduce the likelihood of suspensions or permanent exclusion. Support may include AP outreach, mentoring, tailored short-term
interventions, or other structured approaches delivered while the child remains on roll and closely connected to their home school. Off-
Site Direction is part of Tier 1 support as it is a short-term, time-limited arrangement intended to help a pupil re-engage with education 
through targeted intervention in another school environment. The purpose is not removal or exclusion but stabilisation and reintegration. 

Tier 2 – Time-Limited AP Placements
Tier 2 provides structured, short-term placements in Alternative Provision settings for pupils whose needs cannot be met through Tier 1 
alone. These placements are planned, time-limited, and designed to support stabilisation, assessment of need, and preparation for 
reintegration either back into the home school or into another appropriate pathway.
Tier 2 AP placements cannot be accessed via off-site direction.

Tier 3 – Transitional placements 
Tier 3 involves more intensive and longer-term placements in Alternative Provision for pupils with significant or complex needs requiring 
sustained specialist intervention. These pupils may have experienced exclusion, persistent disengagement, or social, emotional or mental 
health difficulties that necessitate a coordinated and holistic response. Tier 3 focuses on meeting wider individual needs, developing 
social, emotional and behavioural skills, and providing therapeutic and specialist input that supports stability and progress. The 
overarching aim is to prepare the pupil for successful reintegration into mainstream education or another appropriate and sustainable 
pathway. Because Tier 3 represents a higher and more specialist level of provision, it requires structured planning and multi agency 
involvement, and it must never be initiated or informally trialled through an off-site Direction.



This information is issued by: 
Essex County Council 

Contact us:
semhstrategy@essex.gov.uk

Essex County Council 
County Hall, Chelmsford 
Essex, CM1 1QH

Twitter logo with hyperlink to 
ECC

Hyperlink to ECC on Twitter

Essex_CC
Facebook logo with hyperlink 
to ECC

Hyperlink to ECC on Facebook

facebook.com/essexcountycouncil

The information contained in this document 
can be translated, and/or made available in 
alternative formats, on request.

Summer 2026

Thank you! 

https://twitter.com/Essex_CC
https://twitter.com/Essex_CC
https://www.facebook.com/essexcountycouncil
https://www.facebook.com/essexcountycouncil


Ofsted Essex LA update

Peter.Stonier@ofsted.gov.uk
SHMI – East of England

Summer 2026

mailto:Peter.Stonier@ofsted.gov.uk


Agenda

70

• Useful web links
• Area insights platform
• Latest inspection outcomes – disadvantaged 

pupils/achievement
• What does expected/strong/NA look like?
• Needs attention monitoring
• Post inspection – what happens?
• Conflicts of interest
• Questions
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Useful web links below:

Ofsted - frequently asked questions
When will my school be inspected?
What is the role of the nominee?
What happens on the planning call?
How does case sampling work?
How do Ofsted take into account the context of small schools?                             
What is the role of governors in school inspections?

Strong foundations in the first years of school
Foundational knowledge by the end of key stage 1/Year 6
Appropriate pedagogy and assessment

Ofsted YouTube channel
Report card video for parents
Various webinars to watch

https://educationinspection.blog.gov.uk/2025/12/11/school-inspections-frequently-asked-questions/
https://educationinspection.blog.gov.uk/2025/12/11/school-inspections-frequently-asked-questions/
https://educationinspection.blog.gov.uk/2025/12/11/school-inspections-frequently-asked-questions/
https://www.gov.uk/government/publications/strong-foundations-in-the-first-years-of-school/strong-foundations-in-the-first-years-of-school
https://www.youtube.com/user/Ofstednews
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Ofsted – explore and area
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State funded school inspections
and outcomes – May 31 (10 SG)
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Achievement grade KS2 – Disadvantaged pupils
Schools in challenging circumstances – Link to the document

https://www.gov.uk/government/publications/school-inspections-statistical-commentaries-2025-to-2026/the-achievement-grade-attainment-data-and-schools-in-challenging-circumstances
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What does expected look like?

Curriculum and teaching -
Leaders ensure the school's ambitious curriculum clearly defines what pupils will learn in each subject and the 
sequence of learning. It identifies the key language that pupils learn within each subject. This supports 
teachers to deliver the curriculum effectively. Leaders continually review and refine the curriculum to ensure it 
meets pupils' needs, for example strengthening the mathematics curriculum to improve pupils' fundamental 
skills, such as multiplication. Leaders recently introduced a new English curriculum to raise standards in pupils' 
writing. 
Teachers have secure subject knowledge. They deliver the curriculum using an agreed structure for learning 
that helps pupils progress. For example, teachers revisit previous learning systematically before introducing 
new content. Occasionally, teachers do not use questioning as effectively as they might to check pupils' 
understanding, or to challenge pupils who are ready for more-complex ideas. 
Pupils with special educational needs and/or disabilities (SEND) are supported to progress well. Teachers adapt 
the curriculum, if necessary, for pupils with SEND and other pupils who face barriers to learning. For example, 
they break tasks down and provide appropriate visual aids or practical resources. Pupils with gaps in their early 
reading, writing and mathematical knowledge receive effective targeted support to catch up. 



76

What does strong look like?

Attendance and behaviour
Leaders regard attendance as a top priority. They track it rigorously and act immediately if any pupil's 
attendance causes concern. Leaders' strategies for tackling absence are highly individualised. Leaders are 
sensitive to pupils' and families' needs and put appropriate support in place to overcome any barriers to 
attendance. As a result, attendance at the school is high and the number of pupils with a high level of absence 
is low, compared to national averages.

Similarly, leaders have extremely high expectations of pupils' behaviour. They have established a very clear 
approach to promoting positive conduct based on the school's core values. It is well understood by pupils and 
fairly applied, with consistency, by staff. Older pupils support this by acting as role models for younger pupils 
and playing an active role in rewarding positive behaviour. Pupils show tolerance and respect for each other. 
They are highly respectful towards staff. Any form of discrimination or bullying is not tolerated. Pupils are 
adamant that they would not be 'bystanders' if this kind of behaviour did happen. Leaders ensure that pupils 
who need additional support to meet behaviour expectations receive this. For example, time spent in the 
school's 'nurture provision' helps some pupils learn to regulate their emotions. 
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What does needs attention look like?

Achievement
Over time, pupils have not achieved as well as they should. As a result, too many pupils are not 
prepared well enough for the move to secondary school. For example, outcomes in the key stage 
2 national assessments for reading, writing and mathematics have been below the national 
averages for the past 3 years. Outcomes in the Year 1 phonics screening check have also been 
consistently below the national averages over the same period.
Achievement varies between subjects. Pupils’ knowledge is variable across the school. Pupils with 
special educational needs and/or disabilities and pupils who are disadvantaged generally progress 
steadily from their various starting points. Staff know these pupils well and provide some effective 
and targeted support. However, gaps in pupils’ basic knowledge of reading, writing and 
mathematics remain. These gaps affect pupils’ understanding, their progress and the quality of 
their work across different subjects.
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Needs attention monitoring programme
Ofsted monitoring guide

Ofsted programme for schools with one or more NA grade
Provides regular contact between school and HMI
Focus on evaluating progress against key weaknesses
Tests whether leadership actions are:
• Well-targeted
• Implemented effectively
• Improving outcomes for pupils

Ensures accountability, while offering challenge and professional dialogue
Safeguarding remains a constant priority
N/A grade(s) can be changed at the monitoring inspection
Initial contact 3 months after publication of the original report card

Ofsted%20monitoring%20guide
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Post inspection – what happens?

• Onsite grades are always provisional – confidentiality etc 
• Onsite grades are checked by SHMI – anything unusual?
• Possible evidence base review if so eg everything NA but L&G expected? 
• Enhanced moderation for exceptional/urgent improvement grades
• Report card then quality assured by HMI line manager (SHMI) – evidence 

checked

• Draft report to the school for factual accuracy check – back to lead              
then to SHMI and then for final proofread – PCH open throughout



Reflection and questions.

Could we be inspected by an HMI/OI who works/has worked in 
Essex?



www.gov.uk/ofsted
reports.ofsted.gov.uk

www.youtube.com/ofstednews

www.linkedin.com/company/ofsted

www.x.com/ofstednews

www.facebook.com/ChildcareRegistration

http://www.gov.uk/ofsted
http://reports.ofsted.gov.uk/
http://www.youtube.com/ofstednews
http://www.linkedin.com/company/ofsted
http://www.x.com/ofstednews
http://www.facebook.com/ChildcareRegistration
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