Briefing Paper: 

Reforming the Early Years Foundation Stage (the EYFS):Government response to consultation December 20th 2011
Introduction
‘Children's future attainment, wellbeing, happiness and resilience are profoundly affected by the quality of their experiences during early childhood. Parents are the most important influence, but high quality early education can also make a big difference to children's life chances. Improving the support that children receive in their early years is central to the Government's aims of greater social mobility and reducing the number of children in poverty. ‘Publication of the Government response to the Early Years Foundation Stage (EYFS )December 2011
The Early Years Foundation Stage (EYFS) is a comprehensive statutory framework that sets the standards for the learning, development and care of children from birth to five.

All providers are required to use the EYFS to ensure that whatever setting parents choose, they can be confident their child will receive a quality experience that supports their care, learning and development. 

In the three years since its introduction, it has helped improve outcomes for children.
In Essex 
 NI 72 Essex Results Over 3 Years
	 Attained 
	2009 
	2010 
	2011 

	Yes 
	45%
	50% 
	52% 

	No 
	50%
	50% 
	48% 

	
	
	
	


NI 72 National Results Over 3 Years

	 Attained 
	2009 
	2010 
	2011 

	Yes 
	52%
	56% 
	59% 

	No 
	48%
	44% 
	41% 


Notwithstanding this, less than half of children nationally (41%) are still not considered to have reached a good level of development by the end of the year in which they turn 5. In Essex this percentage is 48%. The framework describes what a good provider of early education and childcare should do, the levels of development that most children can be expected to reach by age five, and the requirements against which Ofsted inspects, to ensure high quality. In a diverse sector, the EYFS aims to assure parents of a consistent quality experience for their child. The framework supports an integrated approach to learning and care, with continuity for children for the transition from the foundation years into Year 1 of the National Curriculum. 

Dame Clare Tickell published an independent review of the EYFS in March 2011. She recommended a slimmed down Early Years Foundation Stage for 0-5-year-olds, reducing the number of early learning goals from 69 to 17 and focusing on three prime areas of learning: communication and language, physical development and personal, social and emotional development. The reform includes simplified assessment at age five; and a new written summary of children's progress for parents when their child is aged around two.
On December 20th The Department for Education published the Government's response to the consultation and announced the launch of a one month consultation on proposed changes to the EYFS (Learning and Development Requirements) Order 2012 and aspects of the learning and development requirements. The Government will implement changes to the EYFS from September 2012.

The reform of the EYFS is an integral part of the Government’s wider vision for families in the foundation years, ensuring that through early help and intervention families are supported to give children the very best possible start in life and every opportunity to fulfil their potential. EYFS reform is part of a wider programme of change through: increased flexibilities in the 15 hours free early education entitlement for three and four year olds (with a sharper focus on quality improvement); the introduction of a new entitlement for two year olds (extended to 40 per cent of two year olds by 2014); reform to the network of Sure Start Children’s Centres (which will continue to be accessible to all families but offer services focused towards those in greatest need); trialling of parenting classes; and an increase in the number of health visitors supporting families from birth to age five. This overall package of reforms has the potential to transform children’s life chances. 
A number of key questions have been raised through the consultation:

What are the proposed key changes? 

The Introduction of three prime areas and four specific areas of learning

Prime Areas: 

· Personal (being me), Social (being social) and Emotional Development (having feelings)
· Communication and Language 
· Physical Development
Extending the prime- The specific areas provide a context for building on early development and learning:

· Literacy (Reading and Writing)
· Mathematics (Numbers and Shape, space and measures)
· Understanding the world (People and communities, The world and Technology)
· Expressive arts and design (Exploring and using media and materials, and Being Imaginative).
Reduction of the number of Early Learning Goals from 69 to 17 with each goal simplified to a three-point scale which sets out what working towards, what achieving, and what exceeding each goal looks like

Simplification of the EYFS profile from 117 pieces of information to 20 pieces of information

Improved clarity around the statutory requirements for safety and welfare arrangements and renamed as the safeguarding and welfare arrangements

Introduction of a new Early Years professional qualification for those working in the childcare sector
How will the ‘slimmed down’ statutory requirements be supported?
The Government plan to produce additional materials to ensure effective delivery of the revised framework. These include: guidance and exemplification for teachers on completing the Early Years Foundation Stage Profile; best practice models for presenting information from the progress check at age two; a chart covering child development from birth to age five (covering both the prime and specific areas); and a summary of the EYFS for parents. We are also considering with our partners in the Early Education and Childcare Co-production group whether we might also jointly produce a shortened version of Development Matters; 

What is meant by the term school readiness?
School readiness should be understood in a broad sense. It refers to children having the broad range of essential knowledge and skills that provide the right foundation for good future progress, through school and life. Preparation for that transition should not be seen in a narrow way. In their first few years, through exploration and play, children learn to walk and run, to talk and understand, and learn to relate to others, as well as beginning to read and write and use numbers. These are all important elements of ‘school readiness’ that are reflected in the new Early Learning Goals (ELGs). The EYFS framework accordingly recognises the central importance of play in children’s learning. It also recognises that children need to be introduced to formal learning in their foundation years in a way and at a time appropriate to their individual level of development. A skilled and knowledgeable workforce of practitioners is essential to support this definition.

What are the implications of simplified assessment at age five and how does this support a smooth and successful transition for children into Yr1?
In response to the consultation and feedback from practitioners about the process of assessment and the nature and expectations of the ELGs the Government have made some amendments to the draft ELGs 

The scope of the mathematics goals has been broadened and some clarifications made around literacy (both reading and writing). 
To this effect there have been a number of proposed changes to the descriptors for the Early Learning Goals:

For literacy, 

i) replaced writing simple stories and captions (which was highlighted in particular by primary teachers to whom we spoke) with being able to write simple sentences. Advice from both early years and National Curriculum experts was that this is clearer to understand and reflects a more appropriate level of stretch; 

ii) added a measure that children read and write some common phonically irregular words; 

iii) removed the measure for children to demonstrate understanding of what has been read to them as this is not specifically related to reading.

Comparable requirements already exist in goals relating to communication and language. 
For mathematics,

i. Amended the ‘numbers’ goal so that children are expected to be able to count up to 20. Experts advised that this is an appropriate level of stretch; 

ii. Introduced application of number - using objects and quantities to introduce concepts like addition and subtraction - in the ‘numbers’ goal. On the advice of experts ‘doubling, halving and sharing’ and also been included.
iii. Introduced ‘problem solving’ into the ‘shapes, spaces and measures’ goal. Online consultees asked for this, and it was raised by teachers spoken to as part of the consultation. Experts agreed this should be included; 

iv. On the advice of experts, included ‘time’ and ‘money’ among the list of things in the ‘shapes, spaces and measures’ goal, which children should be able to describe in everyday language. The need to be able to use mathematical language to describe everyday objects has also been included. 

The Early Learning Goals now read as follows:
The Prime Areas 

Communication and language 

Listening and attention: Children listen attentively in a range of situations. They listen to stories, accurately anticipating key events and respond to what they hear with relevant comments, questions or actions. They give their attention to what others say and respond appropriately, while engaged in another activity. 

Understanding: Children follow instructions involving several ideas or actions. They answer ‘how’ and ‘why’ questions about their experiences and in response to stories or events. 

Speaking: Children express themselves effectively, showing awareness of listeners’ needs. They use past, present and future forms accurately when talking about events that have happened or are to happen in the future. They develop their own narratives and explanations by connecting ideas or events. 

Physical Development 

Moving and handling: Children show good control and co-ordination in large and small movements. They move confidently in a range of ways, safely negotiating space. They handle equipment and tools effectively, including pencils for writing. 

Health and self-care: Children know the importance for good health of physical exercise, and a healthy diet, and talk about ways to keep healthy and safe. They manage their own basic hygiene and personal needs successfully, including dressing and going to the toilet independently. 

Personal, social and emotional development 

Self-confidence and self-awareness: Children are confident to try new activities, and say why they like some activities more than others. They are confident to speak in a familiar group, will talk about their ideas, and will choose the resources they need for their chosen activities. They say when they do or don’t need help. 

Managing feelings and behaviour: Children talk about how they and others show feelings, talk about their own and others’ behaviour, and its consequences, and know that some behaviour is unacceptable. They work as part of a group or class, and understand and follow the rules. They adjust their behaviour to different situations, and take changes of routine in their stride. 

Making relationships: Children play co-operatively, taking turns with others. They take account of one another’s ideas about how to organise their activity. They show sensitivity to others’ needs and feelings, and form positive relationships with adults and other children.

The Specific Areas 
Literacy 

Reading: Children read and understand simple sentences. They use phonic knowledge to decode regular words and read them aloud accurately. They also read some common irregular words. They demonstrate understanding when talking with others about what they have read. 

Writing: Children use their phonic knowledge to write words in ways which match their spoken sounds. They also write some irregular common words. They write simple sentences which can be read by themselves and others. Some words are spelt correctly and others are phonetically plausible. 

Mathematics 

Numbers: Children count reliably with numbers from one to 20, place them in order and say which number is one more or one less than a given number. Using quantities and objects, they add and subtract two single-digit numbers and count on or back to find the answer. They solve problems, including doubling, halving and sharing. 

Shape, space and measures: Children use everyday language to talk about size, weight, capacity, position, distance, time and money to compare quantities and objects and to solve problems. They recognise, create and describe patterns. They explore characteristics of everyday objects and shapes and use mathematical language to describe them. 

Understanding the world 

People and communities: Children talk about past and present events in their own lives and in the lives of family members. They know that other children don’t always enjoy the same things, and are sensitive to this. They know about similarities and differences between themselves and others, and among families, communities and traditions. 

The world: Children know about similarities and differences in relation to places, objects, materials and living things. They talk about the features of their own immediate environment and how environments might vary from one another. They make observations of animals and plants and explain why some things occur, and talk about changes. 

Technology: Children recognise that a range of technology is used in places such as homes and schools. They select and use technology for particular purposes

Expressive arts and design 

Exploring and using media and materials: Children sing songs, make music and dance, and experiment with ways of changing them. They safely use and explore a variety of materials, tools and techniques, experimenting with colour, design, texture, form and function. 

Being imaginative: Children use what they have learnt about media and materials in original ways, thinking about users and purposes. They represent their own ideas, thoughts and feelings through design and technology, art, music, dance, role play and stories.
The replacement EYFS profile

In addition to capturing 17 pieces of information the EYFS profile will also ask teachers to make ongoing assessments against three characteristics of effective learning. These characteristics describe factors arising from within the child which play a central role in learning and becoming an effective learner. These learning characteristics run through and underpin all seven areas of learning and development and need to be continuously observed and fostered but cannot be described in a developmental sequence:
Playing and Exploring

· Finding out and exploring

· Using what they know in their play

· Being willing to have a go

Active Learning

· Being involved and concentrating

· Keeping on trying

· Enjoying achieving what they set out to do

Creating and thinking critically

· Having their own ideas

· Using what they already know to learn new things

· Choosing ways to do new things and finding new ways

The learning characteristics will form part of the replacement EYFS profile 
Proposed Timeline: (please note this is still subject to change)
· Publication of the final revised EYFS framework and associated regulations Spring 2012 (end of March)

· The Standards and Testing Agency at the Department for Education will be producing exemplification guidance to support teacher judgements against the goals for the EYFS profile. To be published Spring 2012
· EYFS implemented September 2012

· New EYFS assessments completed June 2013

· New EYFS profile data published Autumn 2013

· Pilot for new EYFS profile are taking place over Spring and Summer 2012 terms

Dates for Schools’ half day briefing sessions:  Half day morning and afternoon session. Times to be confirmed with information sent to schools

11/6/12 – Harlow CDC 

12/6/12 – Harlow CDC

18/6/12 – Gt Baddow CDC

19/6/12 – Gt Baddow CDC

22/6/12 – Colchester CDC

25/6/12 – Colchester CDC

26/6/12 – Wickford CDC

27/6/12 – Wickford CDC
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