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	CENTRAL (MID) EPHA DISTRICT MEETING MINUTES 17 November 2009

	

	1.         a)

b)

c)
d)

e)

	WELCOME AND INTRODUCTIONS 
Linda Findlay, Chair of the Central Area, and Graham Lancaster, Area Improvement Manager for Central (Mid) Area, welcomed headteachers to the district and area meeting. 
OFSTED UPDATE
Graham informed heads that there have been relatively few Ofsted Inspections in Mid Essex this term, under the new framework (just one so far, and one in progress). He reminded everyone that there is a major focus on the following areas in inspection:

· Safeguarding;

· Community Cohesion;

· Pupil and staff surveys.

It was noted that the Ofsted pupil and staff surveys are available on the Ofsted documents page on the EPHA website.

Linda Findlay referred to guidance that has recently been issued by the Essex Safeguarding Service in relation to the Single Central Record which advises that the following people must be recorded on the SCR and in addition:

All schools must keep and maintain a paper or electronic record of the checks which have been carried out on:

· All staff employed at the school

· Supply staff employed by the school

· Supply staff engaged through an agency (see 6. below)

· All others who have regular contact with children at the school including:

· Volunteers

· Governors who also work as volunteers

· Others brought into school to provide additional instruction to pupils e.g. sports coaches, artists etc. 

· ‘Contractors’? (see 7.below)

The SCR must be complete for all persons listed above engaged at the school at 1 January 2007 and all new persons from that date on an ongoing basis – irrespective of how long they are actually at the school (i.e. you must include agency supply staff even if they only come once).

People can be removed from the SCR when they have left employment or ceased to come into school – however they must be placed back on the list if they come back.  You would of course need to re-complete checks as necessary. 

(Single Central Record Guidance November 2009 available on the EPHA website)

PROFESSIONAL PARTNERS – SUPPORTING NEW HEADS

Graham noted that it has been nationally recognised that the missing element of the current Early Headship Programme is the provision of a Headteacher partner. The Local Authority is committed to providing all new headteachers with the best possible support and advice through their first year of headship.

In addition to locally delivered training, Essex has traditionally provided a Headteacher mentor. For the past year, the LA has been part of a pilot project with NCSL aimed at enhancing the quality of one to one support for new headteachers. This new Professional Partners Scheme is being rolled out nationwide next year.

The LA is running a half day conference at Best Western Hotel Ivy Hill, Margaretting, on Tuesday 1 December 2009, at 1.30 pm. For more information please see the flier on the EPHA website about this conference.

If you would like to book a place please email Nicola Kemp, including your name and school at nicola.kemp@essex.gov.uk
Further information is available from Graham Lancaster (Primary Area Improvement Manager, Mid Essex) graham.lancaster@essex.gov.uk
LOCAL LEADERS IN EDUCATION
Graham also reminded heads about the Local Leaders in Education (NCSL) scheme

· A Local Leader in Education will be an experienced serving headteacher – judged as showing good/outstanding leadership.

· They will have the experience of working with other schools to “support sustainable change”.
· LLEs are recruited and trained through NCSL.

· Learner centred consultancy and coaching model.

· In Essex LLEs will be funded for 15 days support per year.

· Their remit is to work with a new head in challenging circumstances or twice “satisfactory” leadership team.

· There are approximately 20 primary, secondary and special LLEs in Essex.
IMPROVING TRANSITION AND TRANSFER IN ESSEX
Schools in Witham have been working together to develop new and improved transition arrangements. Graham referred to a resource pack, Improving transition and transfer in Essex, that is available from Joanna Bamford, School Improvement Adviser, Mid Essex

joanna.bamford@essex.gov.uk

	

	2.
	COMMUNITY COHESION IN ESSEX PRIMARY SCHOOLS

A presentation by Bethan Rees, Manager of Cambridgeshire Race Equality and Diversity Service

Bethan reminded headteachers of their duty to promote community cohesion and noted that the new Ofsted Framework will include inspection of this area in schools. There is no definitive definition of community cohesion, and Cambridge has created its definition using many sources:  
· Local Government Association (2002) 

· Home Office (2003)

· Commission for Racial Equality (2005)

· DCSF (2007)

· Commission on Integration & Cohesion (2007)

· Communities & Local Government (2008)

· Ofsted (2009)
Bethan referred to a document (Community Cohesion definitions –from various organisations. Available on the EPHA website) which lists community cohesion definitions from these sources.

The Cambridgeshire community cohesion policy states:

· There is a common vision for all communities, an emphasis on articulating what binds communities together rather than what differences divide them, a sense of belonging, of identifying with the neighbourhood and of ‘looking out for each other’.
· There is a commitment to equality and social justice.
· The diversity of people’s different backgrounds and circumstances is appreciated, respected and protected, in order to support integration and cohesion in changing communities.
· People have similar life opportunities, irrespective of background.
· Everyone understands their rights and responsibilities and is encouraged to participate at all levels. 
· Strong and positive relationships are being developed between people from different backgrounds in the workplace, in schools and within neighbourhoods.
Bethan referred to the “community cohesion brick” which shows the various strands of community cohesion that should be taken into account.

The different strands are:

· Religious and non-religious

· Ethnicity and culture

· Socio-economic

The different scales or geographical dimensions of community are:

· The Global Community

· The UK Community

· The Community the school is located in

· The School Community

The school’s contribution can be grouped under these headings:

· Teaching, learning and the curriculum

· Equity and Excellence

· Engagement and Ethos

Ofsted Inspectors are likely to ask three key questions in relation to Community Cohesion:

· What do you understand about the context of your school?

· How has your understanding of the school’s context informed a planned set of actions to promote community cohesion?

· What impact are you having?

Schools need to be very clear about their socio-economic, religious and ethnic make-up, and should also be able to demonstrate how these areas are monitored.

Bethan gave an example of a school in Cambridgeshire, Shirley Primary, which has a wide and diverse population, and a number of challenges in relation to community cohesion. The school has over 400 pupils on roll, and 25% are Free School Meals Children, 34% have special educational needs and/or disabilities, 51% are black or from minority ethnic groups and 22% are Gypsy Roma Travellers. 22 languages are spoken in the school. The absence rate at the school is 7.76%, though this figure is a major improvement on previous years.

There is a whole school commitment to raising awareness and sharing the diverse cultures within the school community, including a designated member of the Senior Management Team and a Traveller Governor. Bethan also gave numerous examples of how Shirley Primary is ensuring that their teaching, learning and curriculum are effective and equally accessible to all children in the school, whatever their background.

Headteachers were asked to consider the following areas in relation to Teaching, Learning and the Curriculum:

· How have learners encountered other faiths and cultures? (e.g. History of migrations) 
· Curriculum plans, visitors, evidence of work 
· School linking projects 
· Work on skills + confidence to challenge prejudice (e.g. performances, creative work, role plays) 
· Assessments + surveys (diversity awareness) 
· Lesson observations 
· Parents’ comments 
· Student-led surveys, reviews and evaluations 

In relation to Equity and Excellence:

· Attainment tracking – RAISEonline 
· Monitoring + evaluating participation + achievement
· Monitoring + review of equality & inclusion practices – data analysis 
· Onward progression + aspirations 
· Attitude surveys 
· Trust in justice / fairness
· Professional development 
In relation to Ethos and Engagement:

· Visibility of student council activity 
· Learning to use democracy
· Involvement in active citizenship projects 
· Community consultations + involvement of local people, including parents/carers 
· Range of projects, opportunities and encouragement to volunteer
· Policies for mixing social groups and ages (vertical groups, class seating, clubs + activities)
· Records of racial and bullying incidents + incidents of anti-social behaviour  
· Feelings of safety 
· Peer leadership projects 
· Social spaces + opportunities 
· Rich, enhanced curriculum 

The following legislation refers to schools’ equality and community cohesion duties
· Race Equality policy April 2001 (RRAA 2000) 
· Disability Equality Scheme December 2006 & 2007 (DDA 2005 – DED 2005) 
· Gender Equality Scheme April 2007 (Equality Act 2006) 
· Monitoring implementation of schemes & assessing impact
· Record racist incidents (RRAA 2000)
· Community Cohesion September 2007 (Education & Inspections Act 2006)
Cambridgeshire has produced document entitled 

Equality and Community Cohesion in Cambridgeshire Schools: Making Children Matter
This guidance document is divided into three sections: 

· Context
· Summary of statutory duties
· Framework for an overarching single equality policy statement
and is supported by appendices for monitoring and action planning 
Available on the Cambridgeshire Education Portal www.ccceducation.net by searching on Resource ID 3983 
Or on the EPHA website www.essexprimaryheads.co.uk

Bethan reminded headteachers that, according to the new Ofsted Framework evaluation schedule, a school is likely to be judged inadequate in relation to community cohesion if:

· the school’s contribution to promoting community cohesion is ineffective 

· school leaders have failed to complete all three steps: developing an understanding of their context, planning appropriate actions, and evaluating their impact on community cohesion 

· the school has failed to address all three strands: faith, ethnicity and culture, and socio-economic factors 

· little attention is paid to community cohesion beyond the school itself or the school’s immediate community

· some groups of pupils do not regularly or readily engage with others and are intolerant of one another’s differences 
Headteachers were reminded of the requirement to report any racist incidents in their schools and referred to DCSF guidance, “Learning Together to be Safe:  A toolkit to help schools contribute to the prevention of violent extremism.” (Available on EPHA website)

Bethan suggested that next steps might include:
· Check compliance with all equality and community cohesion duties

· Undertake a community cohesion audit

· Analyse staff and governor training needs

· Evaluate the contents of the SEF – does it contain sufficient evidence of impact of the community cohesion strategy and its effect on pupils attitudes, behaviours and knowledge?

· Identify how all curriculum areas contribute to community cohesion

· Speak to pupils – can they talk about the impact of the school on their understanding of community– has it changed their views?

· Identify for a case study examples of individual pupils – LAC?

These steps should be with the involvement of governors, and the headteachers were reminded that ECC Schools Learning and Development offer Community Cohesion training for governors. (Contact SLD on 01245 434300) 
It was noted that it is not statutory to have a Community Cohesion policy for a school, but that recent Ofsted Inspection teams have asked for them during inspections. This policy could be included in a school’s Equal Opportunities policy, and a commitment to community cohesion should thread through many of the school’s policies, including the curriculum, behaviour management, racism, disability access, attendance, subject area policies and so on.

Further information and guidance: 

· DCSF Guidance on the duty to promote community cohesion (ref. 00598-2007DOM-EN)
www.teachernet.gov.uk/publications 
· Ofsted guidance for inspectors
www.ofsted.gov.uk 
· Institute of Community Cohesion 
· http://www.cohesioninstitute.org.uk/home 

· Schools Linking Network 
www.schoolslinkingnetwork.org.uk 
· Rights Respecting Schools Award (UNICEF)
www.unicef.org.uk 
· Learning together to be safe: a toolkit to help schools contribute to the prevention of violent extremism 
www.dcsf.gov.uk/publications/violentextremism/toolkitforschools   
Bethan Rees can be contacted at bethan.rees@cambridgeshire.gov.uk

The full presentation can be found on the Termly area meetings page of the EPHA website.


	

	4.
A
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iii)

B


	WORKSHOPS 
ROUTES TO QUALIFED TEACHER STATUS
BA Hons and PGCE (Postgraduate certificate in education)

Doretta Cowie, Headteacher at Perryfields Juniors
A PGCE course mainly focuses on developing teaching skills, rather than on a subject the student intends to teach. For this reason, students are expected to have a good understanding of their chosen subject(s) – usually to degree level – before they start training. Courses generally last for one year full-time or up to two years part-time.

PGCE courses are available at universities and colleges throughout the UK, including ARU (Anglia Ruskin University).
Primary Education Programme for BA Hons and PGCE at ARU was established for 2009/10 as a 
· Partnership between schools and university – developed in both locations and complementing each other.

· BA Hons Programme pitched at undergraduate level

· PGCE Post Graduate level

The training is school-based with almost half of each year spent in school. The PGCE is consistently described as the most challenging but also the most rewarding for trainees and mentors. 
The rewards for the mentor and host school are the opportunities to develop management skills, refine his/her own practice, learn new skills and observe his/her own class. The student is working to Qualified Teacher Status standards, and this reminder of best practice is positive for mentor and student alike.

Doretta also noted that mentoring a student is a valuable way to promote community cohesion, working in partnership with other educational providers. The pupils enjoy the variety and the enthusiasm of the students.

BA students undertake placements in three schools, whilst PGCE students are placed in two schools. Both routes give students the opportunities to work in varied settings and at different key stages. Sometimes students work in different settings such as Special Schools, sports clubs and so on. During a placement the student will encounter a wide variety of experiences such as group teaching, team teaching, whole class teaching, displays, parents evenings, trips, staff meetings, INSET, minuting and chairing meetings, transition issues, working with other agencies, personal and pupil target setting, policy scrutiny, subject leader interviews, observing and being observed, shadowing, experience of different groups and needs of children, team and individual planning, marking and moderating. 
PGCE students are entitled to a £4,000 bursary, but there is no funding for BA Hons students, which may be a barrier to those with dependents and other financial commitments.  

SCITT (School Centred Initial Teacher Training)

A presentation by Gwyneth Williams, Headteacher at Writtle Juniors
School Centred Initial Teacher Training is a practical, one year course for local graduates who want to develop a teaching career in primary schools.

Each year the Essex Primary Schools Training Group (EPSTG) trains about twenty eight teachers. Students are based mainly in one primary school and attend centralised training for two to three days each week, and are then located in the school for 2 -3 days a week.

Throughout the programme they are supported by colleagues in their host and partner schools, Essex LA personnel and visiting tutors. This course provides a secure foundation for their work as a beginning teacher and also makes them aware of the need for continuing professional development.
The student will choose their preferred key stage and will spend the first two terms in school, completing assignments and tasks, and course work, as well as experiencing the classroom. In the third term they will undergo a placement in a different key stage. Throughout the course the student will spend time teaching, with support and supervision.
The school is required to provide an experienced mentor who will be trained by the EPSTG. It is essential that the whole school is committed to the initiative and staff should be prepared to support the student in various subject areas, as needed.

The headteacher needs to attend termly management meetings, and mentors attend two training sessions during the year. Headteachers and mentors may also become involved in interviewing candidates for the next cohort, if they wish.

The student is entitled to 90 minutes a week of mentor time, and it is important that this is met. They also need the opportunity to experience life from every aspect, particularly in regard to the curriculum.

The school receives funding of around £4,000, and laptops are provided for training. Additional claims can be made for travel and supply cover. At the end of the year the mentor receives a reward of £500, as recognition of their input. The school is provided with a SCITT handbook, which is an excellent resource.
The Essex Primary Schools Training Group which manages SCITT is based in Harlow:

Harlow Centre

Partridge Road

Harlow
Essex CM18 6TE

Telephone 01279 400139

Fax 01279 411490

www.essexteachertraining.co.uk
Graduate Training Programme (GTP)
A presentation by Penny Smith, Headteacher at White Notley Primary

The Graduate Training Programme offers trainees the opportunity to train full time in schools to gain QTS. Candidates for the programme are likely to be those who hold a degree or equivalent, and have GCSE (Grade C or above) in English and Mathematics, plus Science GCSE in primaries.
Trainees are often people with substantial experience in schools, such as HLTAs (Higher Learning Teaching Assistants), who are self-motivated and able to work with a large degree of self-reflection. A student needs to be able to study independently (though with support from a mentor). Experienced students are able to “hit the ground running” which is essential given the intensity of the course; the amount of teaching time they are assigned tends to rise much more rapidly that with other courses.
Schools are generally approached by an interested student and the application is then submitted to the selection panel. Successful applicants start the programme in September. The school is committed to provide an experienced mentor who is prepared to give time to planning and mentoring sessions and who can undertake a substantial proportion of the training. They therefore need to have a good insight and experience of education and pedagogy, and need to be able to formulate a training programme in school to satisfy the requirements and breadth of the scheme. 

In addition, it is vital to have an experienced school team who are committed to the training process and prepared to have input into the trainee’s experience in school.

There are a number of advantages to the school in taking part in the GTP:

· The trainee is a member of staff;

· School-based training forms the bulk of the course, linking theory and practice;

· Trainees are immersed in the culture and pedagogy of their school, but also have second placements and visits to other schools to widen their experience;

· The course is less fragmented that SCITT as the student spends less time out of school at the training centre;

· The student can be deployed flexibly and the programme can be tailored to suit the school.
Penny commented that trainees tend to be of extremely high quality, both intellectually and it terms of prior experience. They usually understand the ethos and climate of primary schools before they start the course. Trainees may be ideal candidates for recruitment when they have completed their course, and will know the school if they are employed as a Newly Qualified Teacher.

For more information contact:

Paula Gladwin, Initial Teacher Training adviser

Telephone 01279 400139

Fax 01279 445743

www.essexteachertraining.co.uk
SURVIVING APP (Assessing Pupil Progress)
A presentation by Jonathan Bond, Education Consultant
Jonathan stressed that his approach to APP is not political, but is based on what he feels works well and has a positive impact in schools. He feels that APP offers real opportunities but represents a huge chance in approach.

The big benefits of APP
· Using our professional judgement
· An informed holistic judgement
· Finally nationally standardised
· Leads to more responsive teaching
· ‘Neglected’ areas are addressed
· It encourages a broad curriculum
· It leads to a greater understanding of reading
· It leads to greater independence of children
· Increased use of questioning and discussion
· Higher profile of ‘using and applying’ in maths
However, alongside the benefits are big challenges:
· Underestimating the change
· Initially time consuming
· Getting staff on board
· A limited reading curriculum can lead to lack of variety in evidence
· Focus on APP statements could lead to narrowing of literacy curriculum
· Number of AFs in maths
· Much independent work needed
· How to record evidence
· Making whole class assessment manageable
Jonathan noted that the challenge is not about understanding how to highlight achievements on a grid (anyone can do that) but understanding how to collect the evidence in the first place, and how it can be recorded so that it is easily accessible. 

One challenge may be for teachers and Learning Support Assistants to ensure that they actually stand back and assess pupils through observation rather than direct teaching.

Big changes in mindset and approach might include more…

· Assessment points
· Independent work (especially for the less able)
· Extended writing
· Cross-curricular learning
· LSA involvement in assessment
· Strategies for teaching reading comprehension
· Using and applying
· Quality questioning
· Time for observation and discussion
· Moderation
Jonathan stated that APP can and should be a driver for more creative teaching. He put forward six strategies to support staff with APP, but noted that there are four conditions that are essential:

· Following a step-by-step approach (he does not advocate assessing every child in every class in every subject straight away)

· Working as a team

· Allowing sufficient time

· Offering training for teachers and LSAs

Strategy 1- Plan for APP

· For each unit decide on the Assessment Focuses (AF) that you will focus on 
· Identify evidence from across the curriculum
· Look out for unexpected evidence
· Build in opportunities to collect evidence
· Independent
· Investigative
· Creative
· Offer choice
He stressed that schools need to give pupils plenty of time to put strategies into place. After this happens, planning needs to be reviewed:

· Look for weak areas and adapt your planning
· Make use of guided learning for group issues
· Adapt whole class teaching for whole class issues 
Strategy 2- Help staff with ways to collect evidence
There are three key methods: written evidence, spoken evidence and evidence collected from observation.

Data can be collected in many ways and Jonathan suggested that teachers further up the school learn from their Foundation Stage colleagues who are adept at this:

· Marking
· Sticky labels
· Reading records
· Evidence sheets
· Reading journals
· Mark books
· Guided reading records
Strategy 3- Give practical ideas of what to do
Reading strategies:

· Guided reading
· Shared reading
· Reciprocal reading
· Ordering
· Top 3
· Top 5
· Diamond nine
· Pyramid ten
· Drama
· Conscience alley
· Forum theatre
· Freeze frame
· Ask the author
· Diagrammatic representation
· Venn
· Sociograms 
· Emotion graphs
· Story maps
· Visualisation
· Text restructuring
· Cloze
· Writing from reading
· Writing in the style of
· additional episodes
· alternative endings
· different viewpoints
Strategy 4 – Link to creative cross-curricular approaches 
For example, give opportunities for independent extended writing
· Regular open writing gives children a chance to apply key skills and practise previously taught text types
· Opportunities for children to write their own success criteria encourages independence
· Making use of learning pathways gives opportunities to write non-fiction, poetry and stories in other subjects 
Embed maths in other subjects:
· Build on existing plans
· Add to curriculum maps
· Choose powerful connections
· Reconsider the sequence of units
· Use the content from the foundation stage subject units to teach mathematics
· Consider the impact of maths in other subjects on pupil’s learning
Strategy 5 – Make use of your LSAs
· Train your LSAs 
· What the AFs mean
· How to teach guided reading and maths
· How to use higher order questions
· LSAs collect evidence in guided, shared and independent sessions
· Give them the appropriate support and guidance 
Strategy 6 – Help teachers to be consistent

· Regular moderation is essential to align judgements
· Moderate after periodic judgements are made
· Moderation options
· Focus on specific AFs 
· Focus on borderline queries
· Focus on low, secure or high
· Focus on a specific level
Jonathan stressed that APP lives and dies by moderation and “moderation is not just for Christmas!”

Jonathan can be contacted on 

T – 01245 421 622

M – 07970 075 109

E – jonathan.bond@yahoo.co.uk                            
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	CENTRAL EPHA INFORMATION AND ISSUES RAISED BY HEADTEACHERS 
Linda Findlay, Chair of CEPHA, welcomed the following headteachers who are new to Central or new in post:
New Headteachers welcomed 

Karen de Pietro

Ridgewell CE Primary (Acting Head)

Louise Hourihan
Stock CE Primary (previous Essex head)

Helen Hutchings 
Highwood Primary

Cindy Lewis

Hatfield Peverel Infants

David Milligan

Tollesbury Primary

Claire Mills

Chancellor Park Primary

Melanie Vine

Earls Colne Primary (previous Essex head)

Pauline Ward

St Cedd’s Primary, Bradwell

Sandra Way

John Ray Infants

Farewell to the following Headteacher:

Stephen Southgate
Downham Primary 

Linda referred Headteachers to the Autumn term EPHA newsletter distributed at the meeting (also available on the EPHA website). She also asked headteachers to give feed back about the meeting and suggestions for future presentations and speakers.
Headteachers were given the opportunity to air their views and concerns, and to feed back from working groups and committees:

Preparation required for the 1.1 target setting meeting

A number of headteachers expressed their concern about the amount of preparation that they had been required to do for the target setting meeting with their SIP. There were concerns about the difficulty of accessing some of the data (for example, accessing the Fisher Family Trust site) and felt that this was an inefficient use of heads’ time.

It was noted that there was also incorrect data on the one-page summary in relation to progress.

A number of headteachers were concerned that they were asked for data (by the SIP) late on a Friday or at night, for a meeting taking place the following working day. It was felt that there should be protocols in place for this sort of request, and that the SIP should access data from LA sources wherever possible.
It was AGREED that the following issues should be addressed with the LA Officers at the afternoon meeting:

· The excessive volume of paperwork;
· Accuracy of data;

· The importance of giving guidelines and support for accessing data;

· Abiding by the statutory and non-statutory requirements;

· Ensuring that there are protocols around asking for information;

· Reducing the amount of information that is expected and how target tracker is used;

· Clarifying the LA’s position on the correlation of FSP data and Key Stage 1 data.

Introduction of the Initial Response Team

It was confirmed that there is an expectation that every referral of a child will be followed up by the completion of a CAF. It was noted that it is best practice to have a signature and involvement of the parent/carer, but that a lack of this should not prevent the completion of a CAF.

Standards Fund group

Linda Hughes (Headteacher at Moulsham Juniors) noted that she sits on the Standards Fund consultation group, that meets termly. At the last meeting she met and talked to Dean Tandy (Primary Network Manager responsible for IT infrastructure) who is frustrated at the lack of engagement with primary headteachers, particularly around the installation of the new escimo email system in schools. It was AGREED that Dean should be invited to speak to headteachers at a future meeting.
Linda also noted that the group had considered changes to the funding of Advanced Skills Teachers in schools.

The use of Extended Schools funding will become a greater responsibility for Local Delivery Groups, who will be expected to submit detailed spending plans (and evaluations of the impact of that spending) in line with Service Agreements. There was some concern expressed about the level of commitment and responsibility LDG fund holders are being asked to take on behalf of local schools.
Nursery funding

Concerns were expressed about the planned changes to nursery funding, which may result in some school nurseries no longer being viable. It was agreed that schools need clarification about the final decision in relation to nursery funding.
School Report Card 

Jan Myers noted that her school, Wentworth Primary, is a pilot school for the new Report Card scheme.

Survey to gather views about the existing SATs testing system 

The EPHA Executive has agreed that all Primary headteachers should be asked their opinion on the current SATs testing system, and their views should be sought about alternative systems of effective assessment and judgement of performance in schools. A questionnaire was distributed at the meeting (also available on the EPHA website) and heads were asked to feed back their opinions by the end of the term.

EPHA website

The EPHA website www.essexprimaryheads.co.uk has been re-vamped and is now more user-friendly. Headteachers were urged to refer to the site for information, documents and presentations relating to this and other meetings.  

The following key dates were noted:

CENTRAL meetings with the Local Authority officers 2009/2010

All at Chelmsford City Football Club

· Tuesday 2 March 2010

· Tuesday 15 June 2010

Conferences

EPHA Headteachers’ Conference                        Friday 12 March 2010 Stock Brook Country Club
EPHA Deputy Headteachers’ Conference           Friday 8 October 2010, Stansted Hilton
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