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Self-evaluation framework for B&A partnerships
                                                         Sept 24/09
	Membership of partnership

	Secondary schools:


	Primary schools:



	Special schools:



	PRUs and alternative provision:



	FE

	SSP


	Key Outcomes

 for Partnership  


	
	Baseline data
	Term 1 progress


	Term 2 progress
	Term 3 progress

	
	To improve the number of schools judged as good or better for behaviour by Ofsted
	
	
	
	

	
	to reduce overall absence across the partnership by x%
	
	
	
	

	
	to reduce the percentage of pupils with PA across the partnership by x%
	
	
	
	

	
	to reduce the number of permanent exclusions across the partnership by x%
	
	
	
	

	
	to reduce the number of multiple fixed-term exclusions across the partnership by x%
	
	
	
	

	
	To reduce the disporportionality of exclusions across specific pupil groups
	
	
	
	

	
	To improve parental perceptions of the schools in the partnership
	
	
	
	

	
	To improve pupils perceptions of the schools in the partnership
	
	
	
	

	Local Outcomes
	The Partnership should define an area of work that reflects local needs and priorities, for example:
	
	
	
	

	
	to reduce the number of incidents occurring during breaktimes by x%.
	
	
	
	

	
	to reduce the percentage of time lost to term-time holidays by x%
	
	
	
	

	
	to reduce incidents of racist bullying  
	
	
	
	


	Overview

1.Leadership and management of partnerships
	Current rating


	Development focus



	1.1 Engagement of all schools
	
	

	1.2 Transparent use of data
	
	

	1.3 Annual report requirement
	
	

	1.4 Agreement on fair access protocols
	
	

	1.5 Guidance on use of managed moves and 
      the involvement of parents
	
	

	1.6  Day 6 provision
	
	

	2. Quality first provision in schools


	
	

	2.1 Development of teaching and learning policies
	
	

	2.2 Use of Securing Good framework
	
	

	2.3 Use of Home School Agreement
	
	

	2.4  Strategies for early intervention
	
	

	2.5 Use of Extended Schools provision
	
	

	2.6 Liaison with officer from Safer School Partnerships
	
	

	2.7 Links to primary schools
	
	

	2.8 Links to FE
	
	

	3.Access to additional or alternative provision


	
	

	3.1 Use and impact of managed moves
	
	

	3.2  Quality of Short Stay Schools and alternative provision
	
	

	3.3 Swift and easy access to support services
	
	

	4. Opportunities to share skills and expertise and the provision of ongoing CPD
	
	

	4.1 Joint appointments
	
	

	4.2 Shared resources
	
	

	4.3 Networked training opportunities
	
	

	4.4 Sharing what works
	
	


	
	Current judgement
	Developing
	Developed
	Established
	Enhancing

	1. Leadership and management of partnerships
	
	
	
	
	

	1.1  Engagement of all schools
	
	Partnership details are publicised and basic targets are identified.
No partner is absent for more than one meeting in an annual cycle.

Governors and Proprietors are aware of their responsibilities.

Short Stay Schools and special schools are members of the partnership.
There are links with primary schools and FE providers.
	Collaborative leadership forum established. The Partnership has an agreed vision for the learning community.
Working protocols are in place and adhered to by all partners.

Representatives are head teachers or empowered deputies.

Targets are agreed by the partnership.
FE and primary representatives are members of the partnership on relevant occasions. 

All partners are present or represented at all meetings.

	Targets are set by the partnership for each constituent school or local service to meet in order to contribute to the community achievement.
FE and primary representatives are active members of the partnership. 

There is a clear action plan with measurable steps identified to meet  targets – roles & responsibilities agreed by partnership. 
	 The partnership of schools works to 
 enable full and sustainable engagement 
of all pupils supported  by partners. 
Practice informs and supports other partnerships and is recognised in Ofsted reports.
Schools and services within the partnership provide evaluative statements on their contribution to meeting the agreed targets.  

	1.2  Transparent use of data
	
	The Partnership has timely access to LA provided data sets to establish targets.
	The Partnership uses LA, school and agency provided data to set and monitor targets

Outcome of data analysis is being used to develop strategies to promote early interventions and identify successful strategies that will be shared across the partnership.

Progress to targets is evaluated. 
· reduction in the need for exclusion either permanent or repeat fixed term, 

· improved level of attendance and reduced PA

· impact of early interventions – around attendance/behaviour

· success of managed moves.


	Accurate and current data is used which enables the partnership to set local targets and demonstrate improvements in outcomes and areas for development. This must include identification of vulnerable groups. There is evidence that the process informs actions linked to maintaining progress for all and also narrowing the gap for vulnerable groups. 
	Accurate and up to date data is used on a term on term basis demonstrating improvements in partnership outcomes and actions are quickly taken to address any slippage. 

Consistent  key outcome measurements: 

· improvement in teaching and learning,

· student engagement and attainment,

· reduction in the need for exclusion either permanent or repeat fixed term, 

· improved level of attendance and reduced PA

· impact of early interventions 

· success of managed moves and FIP.
· Addressing issues particular to specific groups of pupils
· Ofsted behaviour, attendance and PSD grades . 

	1.3   Annual report requirement
	
	The annual report provides a descriptive account of the work of the partnership.
	The annual report contains data to demonstrate partnership development and activity with analysis demonstrating progress.
	The report uses qualitative and quantative data to show the success in key outcomes and highlights areas for development.
The report also demonstrates how the partnership meets its equalities duties which are evidenced back to the data to demonstrate impact.
	The report demonstrates progress in meeting targets and key outcomes. The analysis and recommendations are used to inform the provision of services within the Children’s Trusts.

	1.4  Agreement on fair access protocols
	
	Pupils have access to quick admissions and movement but there is, on a number of occasions, a delay in implementation that leads to some pupils having access to less than 350 sessions of education or proportionate number given date of transfer in to the Partnership.
	All partners work within the agreed fair access protocol.
75% to 89% of pupils who need support from the protocol have access to 380 sessions, or the proportionate number, of education.
11% to 15% of pupils who need support from the Fair Access Protocol have access to 360 sessions, or the proportionate number, of education.

1% to 10% of pupils who need support from the Fair Access Protocol have access to 350 sessions, or the proportionate number, of education.


	90% to 95% of pupils who need support from the fair access protocol receive 380 sessions, or the proportionate number, of education.
5% of pupils who need support from the Fair Access Protocol have access to 360 sessions, or the proportionate number, of education.


	All pupils in the partnership have access to 380 sessions of educational provision. 

The system ensures that parents are never asked to remove their children from the partnership.

	1.5  Guidance on use of managed moves and the involvement of parents
	
	Guidance is in place including risk assessment and support procedures for the child. Timelines and expectations on stakeholders are in place. There is an expectation that all schools in the Partnership will have a defined role contributing to the process.

	All partners adhere to the processes and procedures in the guidance.
All pupils and parents in the managed move process have access to an enhanced level of support from within the partnership while the move is being negotiated, during the process and for at least 6 weeks in to the trial period.

There is an annual review of progress and function which seeks to assess the views of parents, pupils, schools and services.


	Parental Contracts or equivalent parenting classes are utilised as part of a supportive structure within the process.
The Partnership can clearly demonstrate that it is taking action on any points for development from the annual review.


	There is a termly monitoring of the success of the Managed Move process and success of placements. The Partnership acts to challenge and address any shortcomings

The Partnership can clearly demonstrate that it is taking action on any points for development from the termly monitoring and the annual review.



	1.6  Day 6 provision
	
	Between the schools in the partnership a range of provision is in place to meet the needs of the majority of pupils who are excluded for a fixed period of more than 6 days. All of this provision provides a safe environment for pupils
	The partnership provides safe learning environments supported by teachers to meet the needs of all pupils who are excluded from school for a fixed period of more than 6 days. This learning environment enables the pupil to continue to make progress with their learning during this period of exclusion.
	The partnership provides quality staff, curriculum and local learning environments for any pupils who on rare occasions have a fixed period exclusion of more than 6 days. This provision allows for the continuation of learning and the swift and successful re-introduction to school with a result that no further exclusions are required for the pupil.
	The partnership works closely together to develop early intervention strategies which result in very few exclusions of longer than 2 days. The provision for these pupils if required is available from day 1 and pupils are then successfully supported back in a partnership school.

	2. Quality first provision in schools


	
	
	
	
	

	2.1   Development of teaching and learning policies
	
	The partnership has clear and consistent teaching and learning aims, but has not yet established a wide range of additional educational opportunities.
Some of the partners may have established such opportunities but they are not yet available to all partners.
	Personalised learning pathways are being developed to enhance consistently high quality teaching and learning policies that are already enabling pupils to make systematic progress.
Learning pathways within each of the schools and settings provide an extensive menu to meet the needs of all pupils within the partnership of schools.
	A wide range of high quality educational opportunities exist within the Partnership for personalised learning which enables all pupils to achieve positive outcomes and personal targets.  
Teaching and learning policy and practice has resulted in increased levels of progress for pupils in attainment, functional skills,  behaviour and attendance,

There is a reducing gap in achievement of vulnerable groups.
	The number of pupils accessing education, training and employment post 16 is high with no pupils on the NEET list 12 months after leaving school. 
All schools in the partnership are reported as demonstrating good practice and there are partnership principles in place to ensure sustainability.

There is no statistical gap in achievement of vulnerable groups.

	2.2   Use of securing Good behaviour framework
	
	The partnership of schools has agreed to use the framework to structure improvement in behaviour. 
	The securing good framework is used to support behaviour improvement. There is evidence that the framework has supported the improvement of behaviour in some schools in the partnership
	The securing good framework is used consistently to address behaviour issues that arise within all schools in the partnership. The development of specific improvement plans is based on the interventions outlined in the framework and progress is evidenced during regular reviews
	The securing good framework is an integral part of school improvement in the partnership schools. It is used by all schools and services to inform interventions and is used to maintain good and outstanding behaviour in all schools in the partnership

	2.3   Use of Home school Agreements
	
	All schools in the partnerships have Home School Agreements in place
	Schools in the partnership support each other in developing  their approaches to include parents and carers in taking joint responsibility for pupil behaviour.
	The partnership uses  feedback from parents on the Home School Agreements to inform future practice.
	Home school agreements are positively impacting on parental support and the improved behaviour of pupils within all schools in the partnership

	2.4   Strategies for early intervention
	
	The partnership has an agreed process for identification of vulnerability. 
The CAF is used as a reporting mechanism by all partners.

Progression Guidance 2009/10 is used to support pupils to access appropriate learning and assess progress
	All partners are aware of the pathways and early intervention strategies available within the partnership.
The partnership has commissioned additional early intervention support if necessary.

All partners are aware of their role in early intervention.

The partnership can clearly demonstrate that early intervention is reducing or maintaining low rates in at least 50 % of the following:

   -Absence from school

   -The percentage of partnership pupils that have 20% absence 

  - The need for exclusion

   -The need for repeat exclusions

  - Post 16 NEETs

  - Schools in the partnership judged by Ofsted as being only satisfactory or less for behaviour

   - Incidents of bullying

    -Youth crime in the physical area of the partnership

    - Vandalism


	The partnership has developed a wide range of provision and strategies that are available to all partners and young people and families in the learning community.
The partnership can clearly demonstrate that early intervention is reducing or maintaining low rates in at least 75% of the following:

   -Absence from school 

   -The percentage of partnership pupils that have 20% absence  

   -The need for exclusion

  - The need for repeat exclusions

  - Post 16 NEETs

   -Schools in the partnership judged by Ofsted as being only satisfactory or less for behaviour

   - Incidents of bullying

   - Youth crime in the physical area of the partnership

     -Vandalism


	The partnership can clearly demonstrate that early intervention is reducing or maintaining low rates in all of the following:
   -Absence from school 

   -The percentage of partnership pupils that have 20% absence  

   -The need for exclusion

  - The need for repeat exclusions

  - Post 16 NEETs

  - Schools in the partnership judged by Ofsted as being only satisfactory or less for behaviour

    -Incidents of bullying

    -Youth crime in the physical area of the partnership

    - Vandalism



	2.5   Use of Extended Schools provision
	
	Some of the schools in the partnership facilitate delivery of the core offer but this is less than 50%.
	Through collaboration and coordination by the partnership the core offer is available in up to 75% of the schools. 
	The Partnership through collaboration provides the core offer for all young people
	Outcomes demonstrate the impact of extended services to promote early intervention and reduce levels of exclusion and persistent absence. 

	2.6   Liaison with officer from Safer School Partnerships
	.
	The liaison officer visits the schools and supports the partnership on an ad hoc basis.
	All schools within the partnership are fully engaged in the development of the Safer School Partnership.
Protocols for prioritising interventions and targeted resources are being developed. Local schools, special schools and PRUs have an opportunity to engage fully in the relationship with the Safer School Officer.
Pupil, parents, staff and community have active participation
	The Safer School Partnership uses data and activities to promote early intervention and reduce disruptive behaviours in the localities.
Links with YOS and other relevant providers ensure appropriate communication, referral and support proving a holistically and targeted approach
	Feedback from pupils, parents, carers,  staff and the community demonstrate the schools within the partnership offer a secure, safe and nurturing learning environment. 

	2.7   Links to primary schools
	
	Engagement of the partnership with primary schools exists but is limited to individual initiatives and focus i.e, Transition days and term time holidays.
	Primary schools are represented in the partnership. Representatives contribute to discussion as appropriate.
	Primary schools are seen as full members of B&A Partnership.

They contribute routinely by sharing good practice and CPD opportunities on a cross phase basis.

There is at least one meeting per year where representatives from the primary sector and the Partnership meet to address shared priorities.

	There is an improvement in the success indicators for all schools in the partnership or liaising with it, through collaborative work.
Flexible movement e.g. personalised support packages operate within the partnership, informed by the collaborative work with primary link schools.
Primary schools can demonstrate their contribution to supporting the behaviour and attendance of vulnerable groups within the partnership.

	2.8  Links to FE
	
	Engagement of the partnership with FE exists but is limited to individual initiatives and focus on an individual school basis
	FE is represented in the partnership. 
	FE representatives are seen as full members of B&A Partnership.

They contribute by sharing good practice and CPD opportunities on a cross phase basis.

There is at least one meeting per year where representatives from the FE and the Partnership meet to address shared priorities.


	There is an improvement in the success indicators for all schools and FE institutions in the partnership or liaising with it, through collaborative work.

Flexible movement e.g. personalised support packages operate within the partnership.
FE placements can demonstrate how the partnership information has contributed to the progress of vulnerable groups of pupils in their settings.

	3. Access to additional or alternative provision


	
	
	
	
	

	3.1   Use and impact of managed moves.
	
	There is an understanding in the partnership of the criteria indicating when a managed move should be instigated.

Between 50% and 84% of managed moves are successful i.e. the child remains within the placement school after any trial period and remains on the role of the new school for a period of at least one year from time of transfer being finalised.
	There is an understanding in the partnership of the criteria indicating when a managed move should be instigated. All partners are clear in their role in supporting a managed move.

85% to 90%  of managed moves are successful i.e. the child remains within the placement school after any trial period and remains on the role of the new school for a period of at least one year from time of transfer being finalised.

The subsequent attendance and fixed term exclusion of a pupil after a managed move is tracked over a year and demonstrates an improving trend from the previous placement.
	All pupils and parents are fully informed and engaged in the process as a preventative measure. There is open and transparent use of managed moves in keeping with the Fair Access Protocol that is consulted upon and agreed by the Partnership.

91% to 95%  of managed moves are successful i.e. the child remains within the placement school after any trial period and remains on the role of the new school for a period of at least one year from time of transfer being finalised.

The subsequent attendance and fixed term exclusion of a pupil after a managed move is tracked over a year and demonstrates an improving trend from the previous placement. 


	All schools who accept pupils on a managed move demonstrate they can adapt the curriculum and challenge and support to enhance attendance and improve behaviour.

96% to 100% of managed moves are successful i.e. the child remains within the placement school after any trial period and remains on the role of the new school for a period of at least one year from time of transfer being finalised.

The subsequent attendance and fixed term exclusion of a pupil after a managed move is tracked over a year and demonstrates an improving trend from the previous placement.



	3.2   Quality of Short Stay Schools and alternative provision
	
	Short Stay Schools are represented in the Partnership. Members of the Partnership form part of the Management Group of the Short Stay School.

The Short Stay School has a clear, defined and agreed focus.
	Short Stay Schools are full members of the partnership with other alternative providers also represented.

The Short Stay School and alternative providers (AP) have agreed with the partnership their role and programmes of intervention and study.

A CAF is completed by the Short Stay School and a learning passport for all Short Stay School and alternative education referrals.

All pupils referred to a Short Stay School or alternative provision have an IEP.

Partnerships have a directory of quality assured provision that has been monitored and evaluated against proven outcomes for C&YP.
	The Short Stay School exists together with other major providers of AP and is commissioned by the partnership to offer additional and targeted support and challenge. The partnership takes a responsibility for the training and support of staff working in the Short Stay School and alternative provision. 

Short stay schools and alternative providers are used by the partnership in preventative as well as reactive work.

Partnerships are proficient in identifying a match between provision & alternative need.
	Partnerships commission quality AP in cooperation with the LA/CS. 

Short Stay School and AP represent clear value for money.

Short Stay School undertake preventative work. This is enabled by the reduction in PEX.

School Partnership has agreed funding mechanism to enable Short Stay School to undertake preventative /short term work with pupils.

	3.3   Swift and easy  access to support services
	
	Support services work with the partnership to provide support for tier 2 interventions at a school level. Completed CAF’s are responded to and the level of support acknowledged. 
	Support to the partnership is available for pupils as they move toward tier 3 intervention. 

The partnership is beginning to coordinate and prioritise services for pupils in conjunction with support services.
	The partnership has a consistent coordinated agreement with a range of support services  which ensures early intervention for pupils 
	The partnership agrees the nature, type and funding of support services as part of their contribution to Children’s Trusts. Impact of the support services is evaluated with them termly and supportive challenge offered as appropriate. Feedback from services users recognises the positive and timely support available.

	4.  Opportunities to share skills and expertise and the provision of ongoing CPD


	
	
	
	
	

	4.1   Joint appointments
	
	Individual partners have a system to identify needs and make appointments to meet their need.

Agreement has been reached to share, with the permission of applicants, information to other partners.

The partnership has begun work to develop alignment of timetables.
	The partnership has aligned timetables and is able to offer a broad and relevant curriculum provision.

The role of partners in performance management of joint appointments is clearly defined. 
	Staff are shared in the partnership to meet the needs of young people.

The partnership has pooled funding for the use of the partnership.
	Key personnel are appointed 

Job descriptions are produced in collaboration between partner schools. Collaborative staffing structures and funding streams are in place and relate to partnership targets.

	4.2  Shared resources
	
	The partnership is identifying current provision and is/has carried out a needs and skills analysis. It is in the process of resource mapping.
	Based on the analysis and resource map the partnership has developed a pool of resources.

The partnership is monitoring the effectiveness of the pooled resources.


	The partnership has established a pool of shared resources that have demonstrated effectiveness in promoting attendance and reducing the need for exclusions.

The needs of vulnerable groups are being met by the use of appropriate resources.
	All schools plan and promote the use of shared resources. Timetable, staffing and resources are suitably structured to ensure effective practice.

Access to training across a range of stakeholders –including community and voluntary services

	4.3   Networked training opportunities
	
	The needs of the partners are being identified to focus on achieving the key outcomes of partnership work.
	Network group effectively promotes, identifies, and delivers on appropriate CPD to ensure sustainability of partnership working. A wide range of opportunities are recognised and utilised. A range of activity gives staff opportunities to work cross phase and cross partnership.

CPD is available to head teachers, deputy head teachers and behaviour professionals.

All services are involved in planning and delivery of CPD including NPSLBA.
	There is an established training entitlement available to all members of the partnership.

The impact of training is monitored against behaviour and attendance outcomes for young people.

All services are involved in planning and delivery of CPD
	Partnership has a clear plan of CPD which reflects the priorities of the partnership, provides motivation and impacts on staff retention. 

The partnership is recognised as a key training provider and is a leader in developmental activity. 

	4.4   Sharing what works
	
	The partnership is beginning to establish effective practice in sharing what works.
	The partnership as part of the meeting structure has developed a system for practioners to celebrate and demonstrate successful practice.
	There are opportunities for parents and pupils to report to the partnership effective practice
	Partnerships share effective practice in regions.


B, A and SEAL Team 
3
September 2009
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