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Today’s agenda

Director of Education update  - Clare Kershaw

The New SEND Banding system 

Emotional Wellbeing and Mental Health update – Steve Whitfield and Beth Brown 

Attendance – What are the new expectations and what is the support available, including a case study

Year of Reading – Early Reading and Phonics support

RE Essex Agreed Syllabus update

Disadvantaged Strategy update 



Working together, sharing concern and solutions

Feedback from school leaders and managers

• More children in schools with complex 
needs, SEND and Early Years

• SEMH challenges around access to 
specialist support

• Well-being of headteachers and teachers

• Funding pressures: fuel, staff pay

• Recruitment and retention of quality staff, 
including LSA to support SEND

• Gap widening between disadvantaged and 
non-disadvantaged

• Attendance 

What is available to support schools

• Inclusion Framework, SEND Strategy

• Early Years Strategy and targeted support 
for language development

• Increased resources to support mental 
health and well-being, Early Help

• Sustainable Schools Dashboard and 
Toolkit

• Task Force targeted activities 

• Disadvantaged clinics, training for leaders 
including EEF programmes

• Attendance Specialists support in schools

RESTRICTED – COMMERCIAL – NOT FOR ONWARD 
CIRCULATION
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Essex Schools

557 schools in Essex

42.4% of these are LA maintained

89.6% graded good or 

outstanding by Ofsted

Academies Free Schools LA maintained Grand Total

Nursery 2 2

All-through 1 1 2

Primary 223 4 221 448

Secondary 69 6 4 79

Special 12 2 6 20

PRU 2 1 3 6

Grand Total 307 14 236 557

Source: Get Information About Schools, 05 09 22

Outstanding Good
Requires 

Improvement
Inadequate

Not yet 

inspected
Grand Total

Nursery 1 1 2

All-through 1 1 2

Primary 63 347 29 7 2 448

Secondary 12 49 9 6 3 79

Special 6 10 2 1 1 20

PRU 1 3 1 1 6

Grand Total 83 410 42 15 7 557

Source: Ofsted Monthly Management Information - published inspections as at 31 07 22
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Essex Performance

IMPORTANT: all 2022 data shown is provisional and subject to change. In the case of KS4 & KS5, this 
does not include special schools or FE colleges and has a small number of secondary schools missing.

EYFS % GLD 66.8% KS2 % exp+ RWM 58.1%

Year 1 Phonics % working at required level 75.3% % exp+ Reading 74.1%

KS1 % exp+ RWM 55.6% % exp+ Writing 70.4%

% exp+ Reading 69.4% % exp+ Maths 70.9%

% exp+ Writing 60.4% KS4 % 9-4 in English & Maths 69.6%

% exp+ Maths 69.4% Attainment 8 score 49.2

KS5 Average A level grade B-

% 2+ level 3 qualifications 95.1%

Source: all  primary phase data from NEXUS, secondary phase data as collected from schools - both as at 05 09 22



Measure Essex England Essex rank* Essex quartile

Phonics - % expected standard 75.4 75.5 76 3rd
KS1 Reading - % expected standard 69.5 66.9 37 Top
KS1 Writing - % expected standard 60.4 57.6 39 2nd
KS1 Maths - % expected standard 69.4 67.6 49 2nd
*of 150 LAs (Isles of Scilly and City of London excluded)

Key Stage 1 SFR

Key Stage 2

Subject/Measure Essex England Essex Rank* Essex quartile

RWM 58.3% 58.1% 74 2nd

Reading 74.1% 74.4% 88 3rd

Writing 70.5% 68.8% 53 2nd

Maths 71.2% 71.4% 77 3rd

% pupils achieving at least the expected standard

*of 150 LAs (Isles of Scilly and City of London excluded)



Disadvantage Key Stage 2 National



The impact of attendance on disadvantaged gaps – National data



Launch of the Essex SEND Strategy and Delivery Plan

Wider engagement and rollout of the Inclusion Framework: Lives 
without Labels

Continued roll-out of Trauma Perceptive Practice (TPP)

Workforce Development and Training

Continued improvement of our statutory process, including Annual 
Reviews

New approach to SEN Top-Up Funding

Ongoing SEND 
Improvement 
Priorities

Wider engagement and rollout of the Ordinarily Available



and Ordinarily 
Available: 

Update

Early Adopters have provided us with much appreciated feedback
on the size, content and structure of the Ordinarily Available.

In response to this feedback, we are adapting the current version
to:

It is important that schools feel supported by the Ordinarily
Available, TPP and the Inclusion Framework and can easily see
how they align and together enable the county’s ambitions of
inclusion for all children.

Align more obviously to the Teacher Standards

Incorporate more specifically the high-quality teaching 
methods and tools in the Disadvantaged Strategy

Revise the ‘Targeted layer’ of the OA to ‘Beyond 
Ordinarily Available’ and more clearly align to the 

Inclusion Framework 

Reduce the size and complexity of some sectionsInclusion Framework and 
Ordinarily Available:

Update



Review of SEN top-up funding in Essex

ECC Education Directorate

Training on the new system for practitioners, professionals and 
partners

Ralph Holloway
Autumn term 2022



Key overarching messages
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The current system is unnecessarily complex and confusing – different approaches, tools and 
decision-making processes for different sectors / phases, but also unnecessary complexity and 
inconsistent applications of approaches within sectors / for the same types of settings.

1.

This review is being undertaken from a position of strength – the aim is to create a sustainable 
long-term approach to SEN top-up funding, rather than being driven by the need to find 
financial savings. The high needs block in Essex is currently in a relatively healthy position.

2.

The aim, therefore, is to create a clear-to-understand, transparent, sustainable and universal 
approach to allocating SEN top-up funding – where decisions about how top-up funding is 
arranged are widely understood, and are part of a system that is consistent across phases.

3.

There are important potential benefits, both in terms of SEN funding and wider SEND 
strategic aims – the SEN top-up approach is part of the wider SEND system (the “pyramid”) and 
will reinforce work around OAP, inclusion, EHCNA guidance, EHCP quality, annual reviews etc.

4.

The new approach set out in this pack has been co-produced and widely tested – there is 
broad support from representatives of phases, sectors and partners involved in this process, 
who have been involved in co-producing and testing the proposals extensively.

5.

As we move into the implementation phase, there are important implications for leaders in 
the Essex system – focused implementation, consistent decision-making, regular 
communications to ensure fidelity to original aims and principles, to avoid “drift” or muddle.

6.



The national high needs funding model: The high needs block is one of four “blocks” 
within the Dedicated Schools Grant
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Dedicated Schools Grant

Schools Block Early Years Block High Needs Block

National government

Dedicated Schools Grant

Central School 
Services Block 



The national context: Three inter-related things that the high needs block can fund –
our work is focused how top-ups are allocated
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Our primary focus is on ensuring that there is an effective, coherent, fair and 
transparent approach to arranging top-up funding. Sufficiency and high needs place-
planning and decisions about how support services are funded is not directly within the 
scope of our work, but we are emphasising the inter-relations between these three areas 
of spend (and indeed between different sectors) and the need for decisions about the 
right balance between these areas to be taken in a fair, equitable and transparent way.

High Needs Block

1. Places

Special schools | Resource 
bases | Post-16 HN places | AP

2. Top-ups

For individual children / young 
people in EY settings, schools, 
colleges. (Institutional top-ups 
– e.g., SENIF, inclusion funding.)

3. Services

Inclusion support services

This work is focused on the areas 
where local areas can decide how 
to use high needs block resources: 
Three main areas …



The national context: An overview of how SEN funding is designed nationally for each 
type of state-funded provider
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Element 2

Education 
setting

Funds held within the delegated budgets of 
education settings

Funds allocated by 
LAs for individual 

young people

National 
framework

Element 1 Element 3

Early years setting
Early Years National Funding Formula (including 

deprivation supplement)
SEN Inclusion Fund
| Top-up funding

Mainstream 
schools Schools National 

Funding Formula (Age-
weighted pupil unit, 

AWPU)

Top-up funding
Notional SEN Budget 

(school-level)

Units / resourced 
provisions

Top-up funding
£6k per commissioned 

place

Special schools £10k per commissioned place Top-up funding

Further education
Post-16 National 
Funding Formula

Top-up funding
Formula funding (SENK) 

| £6k per high-needs 
learner

NB The above does not necessarily reflect every potential source of funding – Pupil Premium, lump sum, DAF.
NB There is a different approach to funding independent providers, who negotiate fees with the commissioning LA.



How the future SEN top-up arrangements support and align with the Essex SEND 
system: The “pyramid” of the local SEND system
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The banding framework is one part of the “pyramid” of the SEND system. It reinforces the aims around 

ordinarily-available provision, the EHC statutory process, and EHCP quality-assurance.



The case for change: Why this work has been undertaken now
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Overall 
aim

To create a single, “universal” approach to SEN funding that –

• applies to all phases and settings, ensuring funding is governed by consistent principles;

• is easy to understand, fair, efficient, and transparent; and

• is part of a robust SEN system, aligns to key Essex-wide policies (EHCNA guidance, 
ordinarily-available provision, Panels), and is consistently applied across the county.

Main 
issue

Put simply, the current top-up funding arrangements in Essex do not deliver on these aims. 
Current SEN top-up funding arrangements are unnecessarily complex and confusing.

Each sector uses a different methodology to decide on the allocation of top-up funding.

• Early years – multiple funding streams, complex, no alignment with school-age funding.

• Schools – banding system has compromised by additional elements added (provision, 
fixed / default top-ups). Inconsistent application. Overly complex. Not transparent.

• Post-16 – individually-negotiated top-ups not sustainable or equitable.

Current arrangements do not offer a robust, equitable and sustainable basis for arranging 
top-up funding, in the medium term and in anticipation of Green Paper proposals.

Myth-
busting

The review is being taken from a position of strength – a case of “fixing the roof while the 
sun is shining”. The review of SEN top-up funding is not being driven by the need to make 
financial savings – the high needs block is in a health position, and the current quantum of 
resource for top-up funding (overall and for each sector) will be maintained. Instead, the 
aim is to develop a sustainable and effective long-term basis for allocating SEN top-ups.



Aims, scope and approach: How this project has been undertaken
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Aims of the 
review

Cross-phase: The review will consider SEN funding arrangements for young people 
with SEND in Essex, from birth to 25, and across all phases and stages of education.

Co-production: This will be a co-productive piece of work, engaging a wide range of 
partners across the Essex system – providers, practitioners, and families.

Effective, coherent, fair, transparent: The aim is to develop and implement a new SEN 
funding system that is effective (at targeting resources at where they are needed), 
coherent (supporting the movement of children between settings / phases), and fair
and transparent (fostering understanding of why the system operates as it does).

Our approach: 
Three phases

Phase 1: Building the 
evidence base

(Summer term 2021, 
first half)

Phase 2: Co-
producing proposals

(Summer 2021 –
Spring 2022)

Phase 3: Engagement 
and implementation

(Summer 2022 and 
onwards)

The focus of 
the review

This project has focused on how SEN top-up funding in Essex is allocated – the 
“methodology” and decision-making process for deciding on how SEN top-up funding 
should be allocated from the resources available to Essex through the high needs 
block. (The allocation of the high needs block nationally and local decisions about the 
proportion spent on places, services and top-ups is not within the scope of this work.)



Co-production: A new approach to SEN top-up funding has been developed through 
co-production with partners across Essex
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The work has been guided by a co-productive “Working Group”, whose members have 
reflected the different phases, settings and partners across the Essex system

The Working Group’s membership has included –

Early years settings | Primary schools (including links with EPHA) | Secondary schools (including links 
with ASHE) | Special schools (including links with ESSET) | Post-16 colleges (including links with 
FEDEC) | Essex Family Forum| Leaders of SEND services from ECC and the CCGs.

The Working Group has met monthly since July 2021. At key points during its work, we have also engaged 
broader groups of practitioners and partners to test and develop the new approach.

The Working Group’s work has followed an iterative process, informed by evidence about 
the current approach in Essex and approaches to SEN top-up funding used in other areas

The Working Group have followed a logical process, including –

• reviewing the evidence-base about current SEN top-up funding arrangements in Essex and considering 
approaches to SEN top-up funding used in other local areas;

• identifying a set of “design principles” from those approaches to guide consideration of a new 
approach in Essex and developing an initial set of proposals for a new approach to SEN top-up funding 
in Essex; and

• undertaking comprehensive testing of that approach to ensure it is fit-for-purpose; and

• putting forward a new approach, including two main products: a new set of banding descriptors and 
operational guidance on the new system.



Existing models: In considering what sort of SEND funding system we want in Essex, 
we have looked at two types of SEN funding models
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Broadly speaking, there are two main types of SEN funding models: (1) needs-led and (2) 
provision-focused models. We shared examples of each banding model with the Working 
Group. There was broad support for the needs-led model – this was considered to deliver on 
the aims of the review of SEN funding in Essex – namely, an approach that is fair, coherent, 
transparent, easily understandable and sustainable.

Model 1: Needs-led Model 2: Provision-focused model

Needs-led models have several advantages.

1. Universal description of a young person’s 
need – across settings and phases.

2. Supports transition for young people.

3. Strong basis in evidence – identification of 
need based on professional assessment.

4. Allows for flexibility of funding levels within a 
consistent framework for identifying needs.

5. More practical to navigate – shorter 
documents, more focused descriptions of need, 
useful when a YP has multiple needs.

There are drawbacks to provision-focused models.

1. “Provision” introduces a greater element of 
subjectivity and potential for inconsistency –
based on settings’ decisions about their 
provision, not on assessed needs of the YP. This 
can lead to an “ad hoc”, fragmented set of top-
up arrangements – precisely what this review 
has been set up to tackle.

2. In addition, trying to describe both needs and 
provision can make these banding documents 
unwieldy – longer documents are harder to 
navigate where YP have multiple needs.



Principles: We have now agreed a set of “design principles” for the methodology of a 
SEN funding system in Essex
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Towards an agreed methodology for SEN funding: Five “design principles”

1. Universality: There should be a consistent set of principles and methodology for allocating SEN top-
up funding across all phases and settings. There will be flexibility to reflect differences between 
phases and settings, but within a consistent, universal framework, and agreed transparently.

2. Fairness: It is recognised that the high needs block allocation for Essex is finite, and that the different 
parts of the SEND system form an interdependent “ecosystem”: decisions about funding in one area 
affect resources available to another. As such, strategic and operational decisions about SEN funding –
between and within sectors – should be made transparently, consistently and fairly, to ensure 
resources are targeted where there is greatest need. There should be a strong element of peer 
moderation built in, scope for exceptional circumstances to be considered. The use of top-up funding 
to be overseen, reported on and reviewed regularly to ensure transparency and effectiveness.

3. Needs-based: In order to have a universal approach across phases and settings, the banding 
descriptors should be based on need, and not on provision (which becomes overly subjective). 
Banding descriptors should be specific, logical and internally consistent (e.g., a Band 3 in one area of 
need should mean the same as a Band 3 in another area of need).

4. Ease of use: The approach to SEN funding in Essex, and the tools used to inform and reach 
decisions, should be straightforward to explain, concise and easy to use.

5. Mutually-reinforcing: The SEN funding system should align with guidance for when to carry out 
EHC needs assessments, the definition of “ordinarily-available provision” in Essex, quality of EHCPs.



Operational guidance: A summary document for practitioners and leaders that sets 
out how the new SEN top-up system operates
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What is the 
operational 

guidance 
document?

Who should use 
the document?

What does the 
operational 

guidance 
document 
contain?

The operational guidance document has been written to provide an overview of 
the local arrangements within the Essex SEND system for organising the 
allocation of additional top-up funding for children and young people with SEN.
It summarises the national SEN funding system for information, but its main focus 
is on how those aspects of SEN top-up funding that are determined locally are 
arranged within Essex.

The document has been designed to provide an overview of the national SEN 
funding context and Essex’s arrangements for organising SEN top-up funding – it 
can be read by any partners in the local system.

We envisage, however, that SENCOs and Inclusion Leads will be the main users 
of this document in their day-to-day work.

The operational guidance document is in three parts.

1. Introduction and context – the national context and how Essex’s local 
arrangements have been developed and are kept under review.

2. Local arrangements – the Essex approach to SEN top-up funding, including 
practical information on how the system works (how to band young people).

3. Decision-making – where and how decisions about SEN top-up funding are 
made, moderation, dispute resolution, exceptional circumstances and 
oversight of the Essex SEN funding system.



Decision-making: Ensuring consistent decision-making about top-up funding between 
phases, settings, and Quadrants
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Initial decision 
about top-up 

funding

Review / 
moderation

Exceptional 
cases

Strategic 
oversight

Decision 
needed

What is 
being 

decided?

Who will be 
responsible

?

Decisions re: new 
top-ups and 

changes, taken in 
parallel with 

decisions about 
new EHCP / 

amendments post-
annual-reviews.

Clear process for 
resolving disputes 
about banding 
through 
moderation 
(without creating 
extra meetings).

Small, dedicated 
panel considers (i) 
whether a case is 
“exceptional” 
(outside banding) 
and, if so, (ii) level 
and duration of 
top-up.

Oversight to 
inform leaders and 
partners, drive 
action – (i) use of 
top-up funding, (ii) 
decision-making, 
(iii) disputes and 
exceptions.

Quadrant 
Resourcing Panel

LA SEND | Social care 
| CCG | Reps from 
settings, schools & 

colleges

Potential 
disagreements 

about new / 
existing banding 
Resourcing Panel 

in another 
Quadrant.

Complex Cases 
Forum

SEND Strategy | SEND 
Ops | Commissioning 

| Post-16 leads| 
SEMH and autism 
leads | School & 
college reps (tbc)

Key partnership 
boards

SEND Partnership 
Board | LA leadership 

| Schools Forum | 
Phase / sector 
associations



Methodology: An outline of the banding framework and descriptors, which form the 
methodology for agreeing SEN top-up funding
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Type of need

Cognition & learning

Communication 
& interaction

Social, emotional & mental 
health

Sensory / 
physical needs

Band A Band B Band C Band D Band E Band F Band G

High needs top-up funding
Universal SENK

Ordinarily-available 
provision

Guidance for EHC needs assessments

Speech & 
language

Social 
communication

Vision

Hearing

Phys. / medical



The banding framework: What the banding framework is (and what it is not)
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What the banding framework is

The banding framework is a tool that enables settings and professionals to “speak the same 
language” when talking about levels of need as a means to ensure that the process for 
allocating top-up funding is fair between settings and sectors. 

Each child’s or young person’s case should be considered individually, but the banding 
framework should help to ensure that decisions about top-up funding are taken in a 
consistent manner where young people have similar needs and are placed in similar settings. 
Having a consistent approach across all sectors and settings means that families and 
professionals do not have to negotiate different funding systems when a young person moves 
from one setting or phase to another.

What the banding framework is not

The banding framework is based on evidence of young people’s assessed needs – matching 
evidence of need to a set of descriptors as a fair, transparent and sustainable way of 
managing the finite, collective resource in the high needs block. It is not based on “pricing” 
the cost of provision and seeking a band based on a financial value.

Equally, the allocation of a band does not alter or affect decisions about EHCPs through the 
statutory assessment or annual review process.



The banding framework: Explanation of the bands
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The banding descriptors have been designed to align with the full range of additional needs,

across all age groups, including children whose needs can be met at a universal level (Band

A) and through targeted interventions in-school and from external services (Band B), as well

as children who may require additional top-up funding (Bands C to G).

Band A – the descriptors here describe the range needs of children / young people that a setting, school 
or college would ordinarily expect to come across and to meet through quality-first teaching, 
differentiation and reasonable adjustments. The children / young people described here may have an 
additional need, but not a special educational need. Their needs may be short-term, caused by other 
factors, and of the sort that settings, schools and colleges would be expected to meet through 
straightforward adaptations and differentiation.

Band B – the descriptors here describe the needs of children / young people who do have special 
educational needs, but not at the level that would require a statutory plan and/or additional top-up 
funding. These are levels of needs that settings, schools and colleges could be expected to meet through 
internal interventions and/or the involvement of external, targeted services (specialist teaching services, 
inclusion support services). Children in early years settings whose needs are reflected in most / all of the 
Band B descriptors may be eligible for top-up funding through the early years inclusion fund.

Bands C to G – the descriptors here describe the needs of children / young people who do have special 
educational needs at a level that would require special educational provision as set out in an EHCP and 
would require additional top-up funding.



The banding framework: How to use the banding framework – evidence when 
banding
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Banding children and young people should not require settings to produce, request from

other services, or submit any new reports setting out evidence of assessed needs. The key

sources of evidence of needs will be the existing professional and setting-based reports that

have been compiled for assessments (e.g., professional reports for EHCNAs) and annual

reviews (or the equivalent for young people with top-ups who do not have EHCPs).

If the EHCP itself and some of the professional reports compiled when 
the EHCNA was undertaken are not sufficiently up-to-date, professional 
reports gathered through the annual review process or otherwise and 
setting reports on the needs, support and progress of the young people 
will be considered. The EHCP will not be given prominence over 
professional and review reports, some of which will be more up-to-date. 
To underscore the point, settings will not be expected to produce any 
new reports – they should draw on existing evidence.

For existing 
EHCPs

The professional reports should be current and up-to-date – the reports 
listed in Section K of the EHCP should be the starting point for 
considering the evidence of the young person’s needs for the banding 
exercise.

For new or 
recent 

assessments and 
EHCPs



The banding framework: How to use the banding framework – 4 steps
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For most young people, the evidence will include the reports gathered 
through the EHCNA, EHCP and annual review process – including the 
reports listed in Section K. (It is important to consider these professional and 
setting reports first, and not to rely solely on the summary in the EHCP.) The 
process is the same for young people with top-ups who do not have EHCPs.

1. Draw together the 
available evidence 

and reports about a 
young person’s needs

The task is to find the band that “best fits” the evidence of assessed needs 
– this requires professional judgement. A young person does not need to fit 
all descriptors in a band – it is a case of finding the band that fits best. 
Words like “anxiety” appear in several bands, and should be considered in 
relation to the overall descriptor and the young person’s age and stage.

2. Match the 
evidence of need to 

the banding 
descriptors

If you think a young person has Band D needs for SEMH, double-check by 
cross-referencing the evidence of need to the descriptors in Band C (one 
band below) and Band E (one band above).

3. Double-check 
against bands 

immediately above 
and below

This will usually be the area of need where the child or young person has 
the highest level of need, and will be the area used to determine the final 
band for the young person. Young people may have needs in several areas, 
rather than nearly fitting into a single category of need. E.g., if a child has 
C&I and C&L needs matching band C, and SEMH needs matching band D, 
SEMH would be the area with the most significant impact on the learning.

4. Identify the area of 
need with the most 

significant impact on 
learning



Implementation timeline: Transition will take place across a two-year period 
(academic years 2022/23 and 2023/24).
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This is to strike a balance between speed and system capacity during the transition. All settings will be 
asked to band their young people at the start of this process, but some sectors will then have their 
banding moderated in 2022/23 (Year 1) ready for roll-out from September 2023, while others will be 
moderated during 2023/24 (Year 2) ready for roll-out from September 2024.

Timescales: Y1 Timescales: Y2

1. Initial financial modelling – agree the quantum of SEN top-up 
funding for each sector in advance. (Avoids “zero-sum”.)

2. Banding exercise – initial training for all settings on the new 
methodology. All settings to band their young people.

3. Further financial modelling – use the banding exercise to set 
top-up values, check affordability, benchmark sectors / settings.

4. Moderation exercise – in parallel, moderation of a sample of 
bandings for each setting. Discussions to ensure consistency.

5. Final financial modelling – use the outcomes of the moderation 
exercise to set final top-ups, transitional protection.

6. Roll-out – communication of top-ups to settings, including any 
transitional protection). Advice in lead-up to implementation.

Spring term 2022

Training – May-Sept 2022

Banding exercise – June-Nov 2022

Nov-Dec 2022

Nov 2022 – early 
2023

November 2023

Dec 2022 / early 
2023

Dec 2023 – early 
2024

March 2023 | “Go 
live” – Sept 2023

March 2024 | “Go 
live” – Sept 2024

Year 1 – special schools | post-16 colleges.

Year 2 – mainstream schools (including Enhanced Provisions) | early years settings.

New assessments – allocated top-up under existing system + band under the new system.



The banding exercise: What this means in practical terms – Five steps to prepare for 
the banding exercise
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1. Check the list of children / young people with EHCPs and existing top-ups. You will be a sent a list of 
children / young people with EHCPs and/or in receipt of top-up funding by the LA (except IPRAs). 
Please check this list – correct errors for existing records / rows or add young people if appropriate. 
(Please do not delete any records or rearrange the rows.) Start preparing your lists to cross-refer.

2. Get your evidence ready. No need to prepare additional evidence, but you will want to draw together 
existing evidence – e.g., most recent annual review, One Plan, professional reports, progress reports.

3. Make your decisions about the allocation of bands. The banding exercise involves finding a “best fit” 
between the written evidence of a young person’s need and the banding descriptors. (NB This is a 
practitioner, not an admin, task – it requires experience of interpreting professional reports and 
assessments.) We recommend internal moderation to ensure consistency (as well as for CPD).

4. Record your decision. This is the “Setting Decision” (and should be signed off by the headteacher / 
principal / manager). It is not the final decision – that will follow the moderation exercise.

5. Prepare for external moderation. A sample of submitted bands will be moderated.

LIST OF CHILDREN/YOUNG PEOPLE IN RECEIPT OF TOP-UP FUNDING/WITH AN EHCP IN ESSEX EDUCATIONAL SETTINGS

Setting: Any Setting Headteacher/Principal Sign Off:

DfE No: 1234

Setting to 

complete
Setting to complete if appropriate

Capita ID Surname Forename DoB NCY LA Responsible 

for Adminstering 

EHCP

LA Responsible for 

Funding Top-Up

Band 

Recommended 

by Setting

Moderated Final Comments (if a leaver, please add 

leave date here, if a new child/young 

person, please add the start date 

here)

123456 Jones Jamie 22/02/2016 1 Essex Essex

123457 Smith Chloe 09/06/2013 4 Essex Essex

 Band Allocation

LA to completeSetting to amend details if incorrect (overtype cells) and add details of new children/young people



Additional points to help with the banding exercise
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We recommend banding all young people with EHCPs and/or in receipt of 
high needs top-up funding in your institution. Importantly, this includes 
young people due to leave your setting in July 2022 – these young people 
are likely to move to another educating institution in September, and their 
band will transfer with them. (For special schools – we suggest prioritising 
allocating a band for the young people due to be leaving your school in July 
2022.)

Which young people 
should we band?

No – children and young people currently undergoing EHCNAs will be 
allocated a band as part of the statutory assessment process by the 
Quadrant Resourcing Panels. Settings, schools and colleges should not
include young people with EHCNAs in train on their banding returns.

Should we band 
young people 

without EHCPs but 
with EHCNAs in train?

Early years – yes, children receiving Inclusion Funding will have a band.

Mainstream schools – no, pupils with IPRA / medical needs top-ups will be 
handled separately and should not be included in the banding exercise.

Special schools – this should not apply – all* pupils should have EHCPs.

Post-16 – yes, allocate a band to any student with a high-needs top-up.

Are young people 
with top-ups but no 

EHCPs to be 
included?
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No – the allocation of a band relates solely and exclusively to the allocation 
of high needs funding for top-ups. It will not, of itself, automatically alter the 
content of an EHCP. If changes need to be made to an EHCP, this will be 
done through the statutory annual review process. (It is possible, although 
rare, for someone to have an EHCP and be allocated Band A/B – no top-up.)

Are there 
implications of 
banding for the 

content of EHCPs?

As a first step there will be dialogue between the moderators and the 
setting – as this will be based on evidence of need, this dialogue should 
resolve most disputes. If differences remain, while the final decision rests 
with the LA (given statutory and financial responsibilities), any residual 
disagreement would be picked up at the next annual review.

What will happen if 
there are disputes 

during the 
moderation?



Striving to provide the right support

SEMH Strategy Team

Stephen Whitfield & Beth Brown

EPHA Primary Headteacher Meetings 

November 2022



Who we are:

• Steve Whitfield stephen.whitfield@essex.gov.uk

• Lianne Canning lianne.canning@essex.gov.uk

• Beth Brown beth.brown@essex.gov.uk (Mon, Tuesday and Thursday)

• Deb Garfield deb.garfield2@essex.gov.uk (Tuesdays & Thursdays) 

What we are doing:

Leading collaboration for…

• Developing and delivering relevant SEMH training

• Creating high quality SEMH guidance and resources

• Signposting to alternative or existing SEMH sources

• Commissioning and support for SEMH Enhanced Provisions

TPP Values underpin everything we are involved in.

Compassion & Kindness, Hope, Connection & Belonging. 

Who we are and what we are doing

mailto:stephen.whitfield@essex.gov.uk
mailto:lianne.canning@essex.gov.uk
mailto:beth.brown@essex.gov.uk
mailto:deb.garfield2@essex.gov.uk


SEMH Infolink Portal

https://schools.essex.gov.uk/pupils/social_emotional_mental_hea
lth_portal_for_schools/Pages/default.aspx

https://schools.essex.gov.uk/pupils/social_emotional_mental_health_portal_for_schools/Pages/default.aspx


© Essex County Council

Four posters have been produced to support staff in school/settings to help children and young people who 

may be experiencing key areas of mental health needs: 

Emotional Wellbeing and Mental Health

Social, Emotional and Mental Health Portal for Schools, Colleges 
and Settings - Essex Guidance and Let's Talk Resources

https://schools.essex.gov.uk/pupils/social_emotional_mental_health_portal_for_schools/Pages/lets_talk_semh_resource_suite.aspx


• Essex Directories

• Advice for Education Settings

– Essex Based Support

– Whole School Approach

– Staff Helplines

– Support for Presenting Needs

• Advice for Children and Young People

• Advice for Families

Accessing support

Signposting



The Essex Approach to Understanding 
Behaviour and Supporting Emotional 

Wellbeing

Essential Overarching Principles from Elements 1 and 2

Values Staff Wellbeing

TPP Language KASH Reflection

Updating the way you can adopt and embed TPP in your 
schools based on the feedback we have received.
2 options

1) New Intermediate shorter version
2) Advanced longer version
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The shorter version includes the essential principles and 

content for  understanding along with all the practical 

approaches, strategies and tools. This amounts to 

approx. 5 hours of whole-school/setting CPD.

Intermediate TPP Training Approach



✓ Become and be recognised as a Best Practice TPP 

School because of the breadth and depth of what has 

been covered

✓ TPP for families is available

✓ PRICE 3 day train the trainer

✓ Achieve and maintain the Healthy Schools Award

Benefits for the Advanced Version



Complementary training

• ECC Partnership with PRICE for Restrictive Physical Intervention

• Active Essex – physical activity for emotional wellbeing 

• Essex YOS – restorative practices

• Resilience programme (SEMH info link and Hive)



SEMH Support and Training

Critical 
Incident

Designated 
Mental 

Health Lead

EPs in 
CAMHS

educationalpsychologyCAMHS@essex.gov.uk

schoolscommunication@essex.gov.uk

semhstrategy@essex.gov.uk

mailto:educationalpsychologyCAMHS@essex.gov.uk
mailto:schoolscommunication@essex.gov.uk
mailto:semhstrategy@essex.gov.uk


Plus Additional Training:

SEMH Training



1. Revisit the Thematic Review of Suicide – what else can we learn from 
when young people have taken their own lives?

2. School Attendance Difficulties including emotionally based school 
avoidance (EBSA)

3. Self-care development of advice and guidance

4. An emotional wellbeing and mental health conference

5. The Education Policy Institute (EPI)  Pupil Wellbeing Survey

Priorities from the EWMH Strategic Partnership Board



All 12 districts making up the Essex local authority were represented in the survey. 
Surveyed schools included 38 in total. A random sample of 65 primary and 62 secondary 
schools were invited to participate out of a total of 550 state-maintained schools in Essex. 

This random sample was supplemented by an opportunity sample to improve the number 
of primary pupils participating in the study.

Pupils surveyed were from years 6, 7, and 11 (referred to as ‘headline year groups’).



Most pupils in Essex report wellbeing scores broadly in line with results 
observed in the most similar survey of pupils in the UK, the Good Childhood 
Report.

However, pupils in Essex have lower wellbeing relating to their appearance 

• 26.7% report low wellbeing for this item in Essex compared with 11.7% nationally

and 

• Pupils across Essex feel less happy about how they use their time (16.7% report low 
wellbeing for this item in Essex, 6.1% nationally).

Key Message



Younger pupils report higher rates of wellbeing than older pupils. 

10.6% of pupils in year 6 report low wellbeing, compared with 21.1% of year 11 pupils.

While there are no significant differences between younger boys and girls, from year 7 onwards girls report 
lower rates of wellbeing than boys.

Overall, girls in Essex report significantly lower wellbeing scores than boys. 

This disparity is greater in later years, with over twice as many year 11 girls reporting low wellbeing than 
Year 11 boys.

While in Year 6 boys and girls report broadly similar scores.

.

In line with national trends,



Boys and girls in year 6 report broadly similar wellbeing scores across all wellbeing items.

Appearance stands out as the item with the largest differences between gender:

with 25.5% of Year 6 girls reporting low wellbeing in this area compared with 19.8% for 
year 6 boys.

Similarly, a significantly greater proportion of year 6 girls report low wellbeing in ‘Choice’ 
(happy about how they use their time)

compared to year 6 boys (14.8% and 10.4% respectively).

Year 6 Key findings 



Year 6 Key findings 

Average wellbeing scores across ethnicities are broadly similar

Wellbeing across ethnicity 



Year 6 Key findings

In year 6, the data suggests a weak positive correlation between free 
school meals (FSM) quintiles and lower rates of wellbeing.

Average scores for ‘Choice’ and ‘Appearance’ are significantly lower in the 
most deprived quintile (6.2 and 6.3 respectively) when compared with the 
least deprived quintile (8.1 and 7.1 respectively).

Deprivation and wellbeing



Looking to expand the scope of the survey on March 2023 to further explore the domains and drivers of wellbeing for 
pupils in Essex. 

The updated survey questions: 

These aspects include: 
– how pupils feel about their school,
– their physical, mental, and emotional health, 
– their hobbies, entertainment, and use of social media, 
– as well as their appearance, 
– relationships and local environment. 

We hope the expanded questions will give both participating schools and Essex County Council a more focused 
understanding of areas of pupil's lives in need of support.

The survey will be for secondary school pupils only given the longer and more complex nature of the questionnaire.

We are proposing to complete another survey for next 
year



SEMH Strategy Team

semhstrategy@essex.gov.uk

View the SEMH Portal on the Essex Schools Infolink: 

https://schools.essex.gov.uk/pupils/social_emotional_mental_health_portal_for

_schools/Pages/default.aspx

mailto:semhstrategy@essex.gov.uk
https://schools.essex.gov.uk/pupils/social_emotional_mental_health_portal_for_schools/Pages/default.aspx


New Guidance and Expectation for 
Attendance in schools.

ECC Education Directorate

James Moir , Senior Attendance Specialist (South )

Jenny White , Attendance Specialist (South )

Maz Norman– Head of Education & EY (South )

17th November 2022



Working together to improve school attendance

• Guidance published in May 2022 – statutory from Sept ’23.

• Purpose to help maintain high levels of school attendance and improve consistency of 
support.

To do this, the guidance focusses on managing attendance by:

• Preventing patterns of absence from developing by promoting good attendance;

• Intervening early by using data to spot patterns of absence before they become 
persistent and working with families to remove the barriers to attendance; and

• Targeting support for persistent and severe absentees with all local partners working 
together to reengage pupils. 



The 5 Key changes

1. Clarity of expectation: schools, trusts and local authorities will all have clearly defined 
statutory roles for the first time, set out in a clear table of responsibilities;

2. Earlier intervention: Schools will have legal responsibilities to proactively improve 
attendance for the first time (beyond existing requirements to record accurately) 
underpinned by timelier sharing of attendance data;

3. Support first: All pupils and parents no matter where they live in the country will have 
clear expectations from their school, be informed about their child’s attendance and 
have access to early intervention and support first before any legal action if it 
becomes problematic;

4. Targeted whole family support: Attendance teams in LAs will work in tandem with 
early help to provide a whole-family response with a single assessment, plan and lead 
practitioner;

5. Independent schools: data will be collected for the first time, and will receive the 
same support from LAs (which currently happens in some LAs but not others).

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1073619/Summary_table_of_responsibilities_for_school_attendance.pdf


National Guidance key headlines:

• Recurring message from the DfE – not expecting reintroduction of 
EWS-style service;

• Persistent Absence – indicator of vulnerability and safeguarding 
risk;

• Severely Absent (Below 50% attendance);

• No additional funding expected;

• Levelling up tool – all pupils, ‘early’ access  to support, barriers to 
non attendance removed – regardless of where they live;

• Schools and Safeguarding – Inextricably linked (Vital universal 
frontliner).



Expectations of Local authorities:

• Clear strategic approach required across Essex which focusses on 
improving attendance;

• Core offer of support to be available to all schools via their LA – at no 
cost to schools;

• Schools and LAs to work together to discuss pupils of concern;

• LAs to provide advice and guidance – signposting and assisting with 
access to support, where needed, particularly where pupils are 
severely absent;

• Acknowledgement that punitive approach may prevent identification 
of underlying causes – “support, support, support”;

• To hold termly meetings with ALL schools – including independent 
schools.



As a school, you can expect:

• Termly  attendance meetings with Attendance officer and/ or SEP;

• Template for termly discussions – consistency across the county;

• Named point of contact for attendance queries – Attendance Specialist Team (advice 
and guidance) / Attendance Compliance Team (legal intervention);

• Focus within guidance: 
• At risk of becoming persistently absent;

• already persistently absent;

• severely absent;

• pupils with SEND/medical illness + poor attendance; 

• pupils with a social worker (extended role of the Virtual School); and

• Sharing of good practice / regular updates from the LA in relation to attendance (half-termly 
bulletins, training opportunities – responding to identified need).



Do take advantage of continuing provision:

• Access to Early Help Drop-Ins – held weekly, one per quadrant, key 
partners available to assist/signpost – positive feedback has been 
received. This is on a Wednesday in South.

• Every Wednesday 12:30- 13:30pm

Click here to join the meeting

• Maximising School Attendance Toolkit – reviewed and updated to 
be with schools soon – “Let’s Talk We Miss You.”

• CAMHS provide free 30-minute consultation to, for teachers/ 
leaders, to discuss/ support individual cases re. pupil wellbeing. TO 
book a Thursday morning consultation email 
educationalpsychologyCAMHS@essex.gov.uk

https://eur02.safelinks.protection.outlook.com/ap/t-59584e83/?url=https%3A%2F%2Fteams.microsoft.com%2Fl%2Fmeetup-join%2F19%253ameeting_ZWQ2MGE3YmItZTNiMS00MWFkLWI2YTAtYTk1MWYwMDVkZmRh%2540thread.v2%2F0%3Fcontext%3D%257b%2522Tid%2522%253a%2522a8b4324f-155c-4215-a0f1-7ed8cc9a992f%2522%252c%2522Oid%2522%253a%2522445df15e-5e81-431c-90f0-f7014743b6f7%2522%257d&data=04%7C01%7C%7Cbe7a65244bef4f4561ed08d8f43830f1%7Ca8b4324f155c4215a0f17ed8cc9a992f%7C0%7C0%7C637527869470262795%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=Ni%2Fk5g4FYrvyiMJ8ULtOr%2BChyxVlvIjjqcsNDfHuh6g%3D&reserved=0
mailto:educationalpsychologyCAMHS@essex.gov.uk


South Attendance team contacts

• James Moir – Senior Attendance Officer
James.moir@essex.gov.uk

• Jenny White – Attendance Officer
Jenny.White@essex.gov.uk

https://schools.essex.gov.uk/pupils/attendance_specialist_teams/Pages/default.aspx

mailto:James.moir@essex.gov.uk
mailto:Jenny.White@essex.gov.uk
https://schools.essex.gov.uk/pupils/attendance_specialist_teams/Pages/default.aspx


•Clare Branton 

•Willowbrook Primary 
and Nursery School



Student Voice



Update on Year of Reading

ECC Education Directorate



The Essex Education Task force has made funding available to enable:

• All schools will be able to access the advice and training to support Early Reading and 
Phonics teaching including Junior and Special Schools.

• Phonics/English leads in each school will be invited to 3 sessions commencing January 
2023, led by specialists from Essex Teaching Hubs and supported by the partnership 
SEP, to supporting auditing of reading and early phonics materials in schools through 
peer review.

Alison Fiala, Head of Education & EY (Mid) will be writing to schools shortly outlining 
key details, contacts and timelines.

Support for Early Reading and Phonics Spring 
2023



Session 1: 
Using the DfE Reading Framework to support leaders to audit Reading and   phonics 
teaching across Key Stage 1 (online). This session will also include resources and 
support available to schools from the Hubs to improve Reading and phonics

Session 2: 
Subject leaders will be taking part in an audit led by the specialist from the Teaching 
Hub (school based)

Gap task – Peer review in small groups across the partnership (school based)

Session 3: 
Evaluation and sharing practice from the schools in the partnership (online)

Support for Early Reading and Phonics Spring 2023

Training

Training

Auditing

Training

Partnerships will be invited to attend these sessions by the partnership SEP, there is no cost to the 
schools, training is funded by the Task Force as part of Year of Reading.



Other updates for information:

Essex Agreed Syllabus for Religious Education 

Copies of Essex RE Syllabus should have arrived in schools early November

This syllabus, to be implemented by LA Maintained schools from September 2023, 
reflects significant developments in education in religion and worldviews.

Training  - to be arranged for Spring Term as 15 November date was postponed.

This training is for all schools who use the current Essex Agreed Syllabus for Religious 
Education which is changing from Autumn 2023. There is no charge for the training.

Booking and zoom link available from reverett@chelmsford.anglican.org Consultant to 
Essex SACRE

mailto:reverett@chelmsford.anglican.org


Disadvantaged Strategy

Schools were asked to complete the Summary Reflection Tool Framework and Disadvantaged 
Champion Registration for 22/23 via the QR Code and send to  Education.PBI@essex.gov.uk . 

The completion of this tool will register your school and you as the designated champion for 
continued support this academic year.

Support this year: As part of your registration for this academic year you will receive the 
following:

• Termly virtual training with Marc Rowland, Essex Disadvantaged strategy leads and experts 
on the relevant topic: Next is 8th December at 3.30pm via TEAMs, topic is Language and 
Communication

• Access to a termly Disadvantaged Clinic to share learning between champions and build 
networks of support.

• Reduced price ticket for the Essex Disadvantage Conference 2023, speakers include Professor 
Becky Allen and Sarah Green (EEF Literacy specialist). More details to follow. 

• Governor training with Emma Knights – National Governance Association. 

• Regular emails with updates including recent research.
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mailto:Education.PBI@essex.gov.uk

